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An  INTERACTIVE  SELF -REFLECTION  QUESTIONNAIRE  fo r  elder ly

people  who  would  l i ke  to  teach .  Users  wi l l  rece ive  a  one -page

summary  of  the i r  resu l t s  as  a  cer t i f i cate  with  suggest ions  of  which

set t ings  they  could  share  th i s  knowledge  in  with  younger

generat ions .

DEMONSTRATION  OF  SUCCESS  STORIES .  Senior  c i t i zens  wi l l  share

the i r  personal  success  s tory  of  in tergenerat iona l  learn ing  in  short

v ideos ,  expla in ing  in  which  f ie ld  they  acted  as  teachers .

After  rece iv ing  the i r  cer t i f i cate  conf i rming  the  competences ,  users

wi l l  be  red i rected  to  the  sect ion  conta in ing  the  LEARNING  PACKAGE

(Resul t  4 ) .

This  report  has  been  deve loped  in  the  f rame  of  the  pro ject  KA204  -

Strateg ic  Partnersh ips  fo r  adul t  educat ion  “AGE :WISE  -  Across

Generat ions  at  Eye  Leve l :  Ways  to  Integrate  Seniors  by  Educat ion , ”

Pro ject  n .  2020 - 1 -AT01 -KA204 -078088 ,  co - f inanced  by  the  Erasmus+

Programme .  I t  i s  des igned  to  explore  the  spec i f ic  learn ing  needs  of

o lder  generat ions ,  and ,  f rom  the  perspect ive  of  educators ,  the

competences  and  sk i l l s  elder ly  people  must  possess  when  they  are  in  a

teaching  ro le .  Tra iners  f rom  adul t  educat ion  ins t i tut ions ,  exper ienced

in  work ing  with  elder ly  people ,  were  surveyed .  

This  analys i s  wi l l  serve  as  base  fo r  the  resu l t s  that  wi l l  be  deve loped  in

fur ther  phases  of  the  pro ject :  

WEB PLATFORM (Resul t  2 )  wi l l  be  deve loped  and  inc lude  three  bas ic

funct ions /sect ions :

1 .

2 .

3 .

DIDACTIC GUIDELINE fo r  adul t  educat ion  ins t i tut ions  (Resul t  3 )

LEARNING MATERIAL  fo r  a  “ t ra in ing -sk i l l s -course ”  fo r  sen iors  (Resul t  4 )

I N  2 0 1 9 ,  M O R E  T H A N  O N E  F I F T H
( 2 0 . 3  % )  O F  T H E  E U - 2 7  P O P U L A T I O N
( E U - 2 7  M E M B E R  S T A T E S )  W A S
A G E D  6 5  A N D  O V E R .  ( E U R O S T A T )
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The  resu l t s  of  th i s  report  are  based  on  a  research  methodology

compr i s ing  four  pi l la r s .  The  f i r s t  cons i s t s  of  formal  research and
academic  d iscuss ion  concern ing  the  in tergenerat iona l  l earn ing  ( IGL )

approach  ( C h a p t e r  1  a n d  6 ) .  The  second  i s  an  analys is  of  best
pract ices  in  the  pro ject ’s  partner  countr ies  (Chapter  2 ) .  The  th i rd

cons i s t s  of  interv iews conducted with  20 adult  educators  in  f i ve

countr ies  —  experts  in  teaching  older  adul ts  and /or  work ing  with in

intergenerat iona l  l earn ing  set t ings  ( C h a p t e r  3  a n d  4 ) .   And  the  four th

i s  the  sel f - ref lect ion procedure  of  the  partners  in  IGL  set t ings

( C h a p t e r  5 ) .
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1 . 1  I n t e r g e n e r a t i o n a l
e d u c a t i o n : D E F I N I T I O N  A N D  A I M

“ inter”  -  focuses  on  the  dimens ion

of  the  exchange ,  re lat ionsh ips ,

rec iproc i ty ;  

“generat ional ”  -  an  aspect  which

cons iders  the  di f fe rent  f ie lds  of

exper ience  and  menta l i ty  fo rmed

in  t ime  between  representat i ves  of

d i f fe rent  ages ;

“ learning ”  -  the  resu l t  of  the

exchange  of  exper iences .

The  research  has  ident i f ied  the  ro le

of  in tergenerat iona l  l earn ing

act iv i t ies  in  human  deve lopment .  The

term  " in tergenerat iona l  l earn ing "  i s

composed  of  three  e lements  with  a

st rong  pedagogica l  meaning :  

 

" I N T E R G E N E R A T I O N A L
L E A R N I N G  ( I G L )  I S
W H E R E  P E O P L E  O F
A L L  A G E S  C A N  L E A R N
T O G E T H E R  A N D  F R O M
E A C H  O T H E R "

E P A L E ,  2 0 2 0
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In tergenerat iona l  l earn ing  i s  a  way  to  l earn  together  and  f rom  di f fe rent

generat ions .  When  older  and  younger  generat ions  work  together ,  they

ga in  sk i l l s ,  va lues  and  knowledge .  

In tergenerat iona l  l earn ing  can  take  place  in  a  var ie ty  of  soc ia l  set t ings

( fo rmal ,  non - fo rmal  and  in formal )  and  through  di f fe rent  programmes

which  help  s t rengthen  soc ia l  capi ta l  and  bonds  by  creat ing  soc ia l

cohes ion  in  our  communit ies .



IGL  ac t i v i t i e s  i nc rease  c o o p e r a t i o n ,  i n t e r a c t i o n  o r  e x c h a n g e
b e t w e e n  t w o  o r  m o r e  g e n e r a t i o n s ,  break ing  down  s te reo t ypes ,

promot ing  under s tand ing ,  r e spec t  and  t ru s t ,  whi l s t  sha r ing  i deas ,

sk i l l s ,  knowledge  and  expe r i ence .  I t  l eads  to  l ea rn ing  outcomes ,

promot ing  coex i s tence  and  c i t i zensh ip ,  and  deve lop ing  a  “co - l ea rn ing ”

approach .

 

Acco rd ing  to  Albe r t  Bandura ' s  work  “Se l f -e f f i cacy :  Toward  a  Un i f y ing

Theo ry  o f  Behav io ra l  Change ”  ( 1 977 ) ,  i t  i s  poss ib le  to  h igh l igh t  how

s o c i a l  i n t e r a c t i o n  p lay s  a  f undamenta l  ro l e ,  becoming  a  contex t  f o r

obse r va t i ona l  l ea rn ing  and  l ea rn ing  th rough  d ia logue ,  per sona l  growth

and  deve lopment .  

Greg  Mann ion  (Un ive r s i t y  o f  St i r l i ng ,  Scot l and )  o f f e r s  the  f o l l ow ing

de f in i t i on  f o r  i n t e r g e n e r a t i o n a l  e d u c a t i o n :  

a )  i n v o l v e s  p e o p l e  f r o m  t w o  o r  m o r e  g e n e r a t i o n s  p a r t i c i p a t i n g  i n  a         
c o m m o n  p r a c t i c e  t h a t  h a p p e n s  i n  s o m e  p l a c e ,
( b )  i n v o l v e s  d i f f e r e n t  i n t e r e s t s  a c r o s s  t h e  g e n e r a t i o n s  a n d  c a n  b e
e m p l o y e d  t o  a d d r e s s  t h e  b e t t e r m e n t  o f  i n d i v i d u a l ,  c o m m u n i t y  a n d
e c o l o g i c a l  w e l l - b e i n g  t h r o u g h  t a c k l i n g  s o m e  ‘ p r o b l e m ’  o r  c h a l l e n g e ,
( c )  r e q u i r e s  a  w i l l i n g n e s s  t o  r e c i p r o c a l l y  c o m m u n i c a t e  a c r o s s
g e n e r a t i o n a l  d i v i d e s  ( t h r o u g h  a c t i v i t i e s  i n v o l v i n g  c o n s e n s u s ,  c o n f l i c t
o r  c o o p e r a t i o n )  w i t h  t h e  h o p e  o f  g e n e r a t i n g  a n d  s h a r i n g  n e w
i n t e r g e n e r a t i o n a l  m e a n i n g s ,  p r a c t i c e s  a n d  p l a c e s  t h a t  a r e  t o  s o m e
d e g r e e ,  h e l d  i n  c o m m o n ,  a n d
( d )  r e q u i r e s  w i l l i n g n e s s  t o  b e  r e s p o n s i v e  t o  p l a c e s ,  a n d  e a c h  o t h e r ,
i n  a n  o n g o i n g  m a n n e r .
F r o m  t h e  p e d a g o g i c a l  p o i n t  o f  v i e w ,  t h e  m a i n  p u r p o s e  o f
i n t e r g e n e r a t i o n a l  e d u c a t i o n  i s  t o  i m p r o v e  i n t e r g e n e r a t i o n a l
r e l a t i o n s  i n  w a y s  t h a t  a s s i s t  i n  t h e  f l o u r i s h i n g  o f  c o m m u n i t i e s  a n d
p l a c e s ,  l o c a l  a n d  b e y o n d  ( M a n n i o n ,  2 0 1 2 ) .
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" I G L  m e a n s  a b o v e  a l l  l e a r n i n g  w i t h ,  f r o m  a n d  a b o u t  e a c h

o t h e r .  Y o u n g e r  a n d  o l d e r  p e o p l e  p a s s  o n  t h e i r  k n o w - h o w

t o  e a c h  o t h e r  i n  s p e c i f i c  s u b j e c t  a r e a s .  T h u s ,  t h e y  a r e

r e c e i v i n g  h e l p  f r o m  e a c h  o t h e r  t h e y  w o u l d  o t h e r w i s e

p r o b a b l y  n o t  g e t . "  

A d u l t  e d u c a t o r ,  A u s t r i a
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1 . 2  C U R R E N T  S I T U A T I O N
I N  P R O J E C T  P A R T N E R
C O U N T R I E S

An  expert  in terv iew  conducted  by  the  Aust r ian  Minis t ry  of  Soc ia l

Af fa i r s  showed  that  Aust r ians  see  an  important  f ie ld  of  act ion  in

intergenerat iona l  educat ion  pro jects  that  enable  an  exchange  and  a

change  of  perspect ive  between  the  generat ions .  Older  people ,  in

par t icu lar ,  are  in terested  in  younger  generat ions ,  the i r  concerns ,

opin ions  and  expectat ions  (Mül legger ,  2018 ) .  Clear  f igures  and

stat i s t ica l  data  on  in tergenerat iona l  l earn ing  are  hard  to  f ind  fo r

Aust r ia .  However ,  empir ica l  s tudies  show  that  act ivat ing  measures  are

necessary  fo r  l i fe  sat i s fact ion  in  the  l a ter  phase  of  l i fe  (Kol land ,  2011 ) .

L i fe long  l earn ing  and  educat iona l  processes  are  seen  as  support  to

preserve  qual i ty  of  l i fe  on  one  hand  and  mainta in  soc ia l  part ic ipat ion

on  the  other .

In  Aust r ia ,  there  are  now  severa l  opt ions  fo r  in tergenerat iona l  l earn ing .

These  choices  take  place  in  fo rmal ,  non - fo rmal  and  in formal  ways .  For

example ,  in tergenerat iona l  l earn ing  of ten  takes  place  with in  the

fami ly ,  espec ia l l y  in  rura l  areas  where  mult i -generat iona l  households

st i l l  ex i s t .  In tergenerat iona l  pro jects  are  a lso  car r ied  out  by  non -

governmenta l  organisat ions  (NGOs ) ,  nurser ies ,  univers i t ies  and

indiv idua l  communit ies .  There  are  a lso  opt ions  where  the  focus  i s  on

younger  generat ions  teaching  older  ones ;  here ,  espec ia l l y ,  in  a

technica l  context .

 

There  i s  fu r ther  educat ion  of fe red  in  the  f ie lds  of  sen ior  v i ta l i t y

coaching ,  educat ion  in  old  age  or  geragogy ,  but  no  fu r ther  educat ion

with  a  concrete  focus  on  in tergenerat iona l  l earn ing  processes .

0 9

AUSAUSTRTRIAIA

A G E : W I S E
A C R O S S  G E N E R A T I O N S  A T  E Y E  L E V E L :  W A Y S  T O  I N T E G R A T E  S E N I O R S  B Y  E D U C A T I O N



1 0

GERGERMAMANYNY
Nowadays ,  in  most  cases  chi ldren  do  not  l i ve  together  with  the i r

grandparents .  For  th i s  reason ,  chi ldren  have  l ess  opportuni t ies  to  meet

in formal ly  with  the  older  generat ion  (Stat i s t i sches  Bundesamt ,  2016 ) .  

In  2012 ,  the  Federa l  Minis t ry  fo r  Fami ly  Af fa i r s ,  Senior  Cit izens ,  Women

and  Youth  in  Germany  publ i shed  an  expert  opin ion  on  “Generat iona l

Re lat ions  –  Chal lenges  and  Potent ia l s ”  with  a   recommendat ion  to

st rengthen  the  re lat ions  between  the  generat ions  with in  fami l ies  but

a lso  beyond  (BMFSFJ ,  2012 ) .   There  i s  a  number  of  good  pract ice

examples  of  the  Federa l  Government  in i t ia t ing  re levant  pro jects  at

loca l  l eve l ,  e .g .  communal  fo rms  of  l i v ing ,  meet ing  places  such  as

mult i -generat ion  houses ,  mentor ing  models ,  cooperat ion  between

senior  c i t i zens '  fac i l i t ies  and  day -care  centres ,  school  pro jects  with

contemporary  witnesses  and  in tergenerat iona l  fo rms  of  l earn ing  in

var ious  f ie lds  (BMFSFJ ,  2013 ) .  The  German  author i t ies  have  ident i f ied

the  problem  of  l ack ing  in tergenerat iona l  cooperat ion  between  sen iors

and  chi ldren .  For  th i s  reason ,  they  recommend  and  encourage  the

implementat ion  of  in tergenerat iona l  act iv i t ies ,  e .g .  in  Bavar ia  with  the

guide l ines  fo r  sen ior  care  organisat ions  (StMAS ,  2004 )  or  the

cur r icu lum  fo r  k indergar tens  (StMAS ,  2012 ) .  Even  on  reg iona l  l eve l ,

some  dis t r ic ts  have  set  out  sc ient i f ica l l y  supported  in tergenerat iona l

demography  concepts  invo lv ing  the i r  c i t i zens  at  grass - roots  l eve l  with

out l in ing  future  reg iona l  measures  (Landratsamt  Cham ,  2013 ) .  

The  IGL  act iv i t ies  in  Germany  cover  both  types  of  in tergenerat iona l

learn ing  act iv i t ies :  younger  generat ions  teaching  the  older  generat ions

or  older  people  hav ing  the  ro le  of  a  teacher /mentor .  Some  of  the

act iv i t ies  are  in i t ia ted  by  schools ,  k indergar tens ,  sen ior  care

organisat ions ,  vo luntary  organizat ions .  In  genera l ,  Germany  has  a  wel l -

establ i shed  t rad i t ion  of  vo lunteer  work ,  running  many  IGL  act iv i t ies .

Spec i f ic  courses  fo r  the  t ra in ing  of  IGL  t ra iners  have  been  created ,  e .g .

with  the  Erasmus+  funded  pro ject  " Innovat ive  Educat ion  In  The  F ie ld

Of  In tergenerat iona l  Cooperat ion  Support "  ( IE ICS ,  2019 ) ,  qual i f i cat ion

courses  fo r  "Mentors  of  generat ions "  of fe red  by  the  Chr i s t ian  churches .   

The  AWO  (Arbei terwohl fahr torganisat ion  -  Workers `  Wel fare

Assoc iat ion )  in  cooperat ion  with  the  Univers i ty  of  Dortmund  publ i shed

a  guide  fo r  in tergenerat iona l  work  fo r  profess iona ls  (Lechtenfe ld  et  a l ,

2017 ) .  The  Univers i ty  of  Appl ied  Sc iences  Darmstadt  conducted  one  of

the  f i r s t  sc ient i f ic  s tudies  on  the  analys i s  of  in tergenerat iona l

mentor ing  pro jects  (Jakob ,  2019 ) .  
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ITITAALYLY
In  I ta ly ,  there  are  no  l ega l  prov i s ions  or  pol ic ies  a imed  at  govern ing

and  promot ing  in tergenerat iona l  l earn ing .

Consequent ly ,  there  i s  a  l ack  of  nat iona l  and  loca l  programmes

focused  on  the  deve lopment  of  rec iproca l  IGL .  Neverthe less ,  s ince  the

ear ly  2000s ,  a  number  of  IGL  act iv i t ies  have  been  implemented  by

foundat ions ,  NGOs ,  loca l  government  bodies ,  th i rd  sector

organisat ions ,  t rade  unions  and  bus iness  assoc iat ions ,  schools ,  and

vocat iona l  t ra in ing  centres .  The  major i ty  of  these  act iv i t ies  are

prov ided  on  a  vo lunteer  bas i s  and  have  been  implemented  with in  the

f ramework  of  var ious  pro jects ,  spec i f ica l l y  Erasmus  +  and  Grundtv ig ,

co - f inanced  by  the  European  Commiss ion .

The  founders  of  IGL  in i t ia t i ves  come  f rom  both  the  publ ic  (schools ,

l ib rar ies ,  governmenta l  assoc iat ions )  and  the  pr ivate  (NGOs ,

assoc iat ions )  sectors .  The  br idge  between  the  pr ivate  organizat ions

and  the  ta rget  groups  i s  of ten  rea l i zed  with  the  help  of  open  publ ic

inst i tut ions  such  as  schools  and  l ib rar ies ,  encourag ing  the  in i t ia t i ves

coming  f rom  vo lunteers .

Current ly ,  many  of  the  in tergenerat iona l  programs  are  being

implemented  with  chi ldren  f rom  pr imary  and  e lementary  school .

Tak ing  in to  cons iderat ion  our  ta rget  group  (e lder ly  people  65+ ,  young

people  16  to  30  years  old ) ,  the  l earn ing  process  i s  of ten  organised  in

the  di rect ion  f rom  younger  generat ion  to  e lder ly  one  (dig i ta l

competences  courses )  at  adul t  centres /Univers i t ies  of  the  Thi rd  Age .

IGL  act iv i t ies  are  most ly  promoted  at  the  non - fo rmal  (NGOs )  or

in formal  ( fami l ies )  l eve l s .  IGL  act iv i t ies  most ly  take  place  at  e lder ly

care  homes ,  NGOs ,  the  Univers i t ies  of  the  Thi rd  Age ,  l ib rar ies  and

schools .
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In  recent  years ,  in tergenerat iona l  l earn ing  as  a  response  to  chal lenges

stemming  f rom  populat ion  age ing  has  been  gain ing  popular i ty  in

Poland .  One  of  the  biggest  s tate  programs  fo r  sen iors ,  ASOS

(Government  Program  fo r  Soc ia l  Part ic ipat ion  of  Senior  Cit izens ) ,

def ines  one  of  i t s  pr ior i t ies  as  soc ia l  act iv i t ies  promot ing  in t ra -  and

intergenerat iona l  in tegrat ion ,  and  funds  in i t ia t i ves  br ing ing  together

young  and  e lder ly  c i t i zens ,  prov id ing  them  with  l earn ing

opportuni t ies .

Most  of  the  in tergenerat iona l  l earn ing  act iv i t ies  in  Poland  are  funded

by  the  s tate  ( through  governmenta l /community  programs )  or  the

European  Union  (E .U . )  but  implemented  by  NGOs .  There fore ,  the

major i ty  of  in i t ia t i ves  are  based  on  non - fo rmal  educat ion  and  in formal

learn ing .  

Formal  educat iona l  pro jects  are  not  widespread ,  a l though  there  are

some  in i t ia t i ves  f rom  the  NGO  sector  advocat ing  that

intergenerat iona l  l earn ing  should  be  more  ins t i tut iona l i sed  and

inc luded  as  a  part  of  school  cur r icu la .

When  i t  comes  to  pract ice ,  many  of  the  pro jects  focus  on  rec iproca l

learn ing  or  see ing  young  people  as  those  able  to  help  sen iors

integrate  by  teaching  them  technology .  There  i s ,  however ,  a  growing

tendency  to  base  the  act iv i t ies  on  a  “sen iors  as  teachers ”  approach ,  or

to  prov ide  both  young  people  and  the  e lder ly  with  support  in

deve lop ing  and  implement ing  jo int  in i t ia t i ves .

 

There  are  a  growing  number  of  educat iona l  pro jects  addressed  to

people  who  would  l i ke  to  s tar t  work ing  in  th i s  f ie ld .  A  recent  example

of  good  pract ice  in  th i s  regard  i s  Archipe lag  Pokolen  (Archipe lago  of

Generat ions )  which  of fe rs  onl ine  courses  fo r  educators  focused  on  the

topic  of  in tergenerat iona l  pract ices .  In tergenerat iona l  l earn ing  in

Poland  i s  wel l  deve loped  both  in  te rms  of  pol icy  and  pract ice ,

however ,  pract i t ioners  act ive  in  the  f ie ld  postu late  more  focus  on  the

“sen iors  as  teachers ”  approach ,  as  wel l  as  more  ins t i tut iona l i sed

intergenerat iona l  l earn ing  at  schools .

POPOLANDLAND
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Portuga l ,  l i ke  the  res t  of  Europe ,  has  a  high  age ing  populat ion  due  to

low  fe r t i l i t y  and  morta l i t y  l eve l s ,  thus ,  l ead ing  to  a  s ign i f icant ly

increas ing  number  of  e lder ly  people .  Portuga l  i s  cur rent ly  the  th i rd

most  age ing  country  in  the  E .U . ,  only  behind  Germany  and  I ta ly .  In

Portuga l ,  old  age  pol icy  only  began  to  be  discussed  in  the  ear ly  1970s .

I t  was  only  in  1976 ,  af ter  pol i t ica l  changes  in  the  country ,  that  the  new

Const i tut ion  assured  the  Right  to  Soc ia l  Secur i ty ,  which  was

mainta ined  af ter  the  const i tut iona l  rev i s ion  of  1992 .

In  1999 ,  in tergenerat iona l  pro jects  emerged  in  Portuga l  when  the

Uni ted  Nat ions  (UN )  declared  the  In ternat iona l  Year  of  Older  Persons .

Current ly ,  IGL  in i t ia t i ves  in  Portuga l  are  mainly  promoted  by  non -

fo rmal  organisat ions  (pr ivate  soc ia l  so l idar i ty  bodies ,  loca l

assoc iat ions )  even  i f  there  are  act iv i t ies  promoted  by  assoc iat ions ,

munic ipa l i t ies ,  and  univers i t ies  (a lways  with  non - fo rmal

character i s t ics ) .

The  act iv i t ies  are  car r ied  out  with  smal l  groups  of  people  (young  and

old ) ,  and ,  there fore ,  the  impact  i s  greater  at  the  loca l  l eve l .  When

networks  are  created ,  i t  i s  eas ie r  to  cont inue  the  act iv i t ies  that  the

pro jects  promote  over  t ime .  Current ly ,  with  the  increas ing  focus  on

IGL ,  spec i f ic  courses  have  been  created  fo r  the  t ra in ing  of  IGL  t ra iners

funded  by  European  pro jects .  With  the  European  Map  of

Intergenerat iona l  Learn ing  (EMIL )  pro ject  there  was  an  attempt  to

create  a  “European  Cert i f i cate  of  In tergenerat iona l  Learn ing ”  (ECIL ) .  A

tra inee 's  manual  ent i t led  “ In tergenerat iona l  Animat ion ”  was  deve loped

by  the  in i t ia t i ve  of  Santa  Casa  da  Miser icórd ia  de  Mérto la ,  f inanced  by

the  Portuguese  State  and  the  European  Union  through  the  European

Soc ia l  Fund .  The  ment ioned  in i t ia t i ve  was  then  proposed  to  deve lop

the  pro ject  “ In tergenerat iona l i ty ,  Support  Networks  and  Care  Prov ider

to  the  Elder ly  of  the  21s t  Century . ”

PORPORTUGTUGAALL
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1 . 3  P a n - E u r o p e a n
v i e w  o n  I G L

Soc ie t y  i n  Europe  and  a round  the  wor ld  i s  f ac ing  a  r ap id l y  age ing

popu la t i on .  Fo r  th i s  r ea son ,  the  ques t i on  r ega rd ing  how  to  improve

the  e lde r l i e s ’  qua l i t y  o f  l i f e  i s  espec ia l l y  impor tan t  today .

Educa t iona l  expe r i ences  based  on  the  i n te rgene ra t i ona l  l ea rn ing

approach  can  become  the  key  to  the  soc i a l  i nc lu s ion  and  ac t i ve

c i t i zensh ip  o f  the  e lde r l y .  The  European  Commis s ion  has  addres sed

th i s  cha l l enge  by  i n t roduc ing  new  po l i c i e s  on  l i f e l ong  l ea rn ing .

 

I n  the  l a s t  two  decades ,  the  EU  has  deve loped  l i f e l ong  l ea rn ing

po l i c i e s  as  f o l l ows :

A d u l t  L e a r n i n g :  I t  i s  N e v e r  T o o  L a t e  t o  L e a r n  ( 2 0 0 6 )  deve loped

pro jec t  networks .  I t  a l so  prov ided  the  f i r s t  po l i c y  f r amework  f o r  the

yea r s  2007  to  2013  and  was  subsequent l y  ex tended  by  both  the

L i f e long  Lea rn ing  Prog ramme  and  Erasmus  P lus .

E u r o p e a n  Y e a r  f o r  A c t i v e  A g e i n g  a n d  S o l i d a r i t y  B e t w e e n
G e n e r a t i o n s  ( 2 0 1 2 )  has  he lped  convey  a  more  pos i t i ve  image  o f  the

age ing  popu la t i on  by  h igh l igh t ing  the  potent i a l s  o f  o lde r  peop le  and

promot ing  the i r  ac t i ve  par t i c ipa t i on  i n  soc ie t y  and  the  economy .  I t

has  managed  to  mobi l i s e  numerous  gove rnmenta l  and  non -

gove rnmenta l  ac to r s ,  and  many  Member  Sta te s  and  c i v i l  soc ie t y

o rgan i sa t i ons  have  used  the  European  Yea r  as  an  oppor tun i t y  to

deve lop  new  i n i t i a t i ve s  or  s t r engthen  the i r  ex i s t ing  ones .
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E N I L  ( E u r o p e a n  N e t w o r k  f o r  I n t e r g e n e r a t i o n a l  L e a r n i n g )  has

a t tempted  to  i den t i f y  and  ana l y se  the  impac t  o f  i n te rgene ra t i ona l

l ea rn ing  i n  d i f f e ren t  t a rge t  groups .  I t  was  f ounded  by  25

ins t i tu t i ons  f r om  22  EU  count r i e s  promot ing  i n te rgene ra t i ona l

l ea rn ing .  The  pro jec t  a imed  to  f ac i l i t a te  the  exchange  o f  expe r t i se

and  e f f ec t i ve  prac t i ce  among  IGL  prac t i t i one r s  by  c rea t ing

suppor t  s t ruc tu re s  to  i n f l uence  po l i c y  maker s  and  po l i c i e s

th rough  r e sea rch

T h e  E u r o p e a n  A s s o c i a t i o n  f o r  t h e  E d u c a t i o n  o f  A d u l t s  ( E A E A ) ,

f ounded  i n  1 953 ,  i s  ac t i ve l y  i n vo l ved  i n  the  deve lopment  o f  adu l t

educa t ion  th roughout  Europe .  I t  p lay s  a  majo r  ro l e  i n  promot ing

new  adu l t  educa t ion  po l i c i e s  and  prac t i ce s  whi l e  mainta in ing

cons tan t  contac t  wi th  the  European  Commis s ion  and  the

European  Par l i ament .  EAEA  i s  a  European  NGO  wi th  1 3 3  member

o rgan i sa t i ons  i n  43  count r i e s  and  r ep re sent s  more  than  60  mi l l i on

c i t i zens  ac ros s  Europe .  I t s  a im  i s  to  connec t  and  r ep re sent

Eu ropean  organ i sa t i ons  d i rec t l y  i n vo l ved  i n  adu l t  l ea rn ing .

“ L e a r n i n g  f o r  A c t i v e  A g e i n g  a n d  I n t e r g e n e r a t i o n a l  L e a r n i n g :
F i n a l  R e p o r t ”  ( 2 0 1 2 )  was  an  EU - f unded  s tudy  which  se r ved  as

fu r the r  deve lopment  i n  the  imp lementa t ion  o f  po l i c y  prog rammes  to

ex tend  the  ava i l ab le  knowledge  on  ac t i ve  age ing  and

in te rgene ra t i ona l  l ea rn ing .  I t  br ings  toge the r  key  f i nd ings  f r om

academic  and  othe r  l i t e ra tu re  on  the  sub jec t  i den t i f i ed  up  to  the

end  o f  May  2012 ,  co l l ec ted  f r om  22  case  s tud ie s  and  mate r i a l  c rea ted

by  ac t i v i t i e s  and  pro jec t s  f unded  th rough  the  European

Commis s ion ’ s  Grundtv ig  prog ramme .

E P A L E  ( E l e c t r o n i c  P l a t f o r m  f o r  A d u l t  L e a r n i n g  i n  E u r o p e )  i s  a

network  p la t fo rm  prov id ing  v i s ib i l i t y  to  d i f f e ren t  pro jec t s  connec ted

to  adu l t  educa t ion  i nc lud ing  l ea rn ing  expe r i ences  based  on  the  IGL

approach .

T h e  U n i t e d  N a t i o n s  2 0 3 0  A g e n d a  f o r  S u s t a i n a b l e  D e v e l o p m e n t

has  a f f i rmed  tha t  one  o f  the  key  sus ta inab i l i t y  deve lopment  a ims  i s

to  promote  l i f e l o n g  l e a r n i n g  o p p o r t u n i t i e s  f o r  a l l .

S o m e  e x a m p l e s  o f  E u r o p e a n  n e t w o r k s  o n  I G L  a r e :

The  concept  o f  i n te rgene ra t i ona l  l ea rn ing ,  howeve r ,  has  not  been

fu l l y  i n teg ra ted  ye t  a t  the  po l i c y  l e ve l .  European  networks  or

p ro jec t s  o f ten  have  a  sho r t  l i f e t ime  wi thout  the  poss ib i l i t y  o f

sus ta in ing  s ign i f i can t  impac t .  Th i s  i s  a  prob lem  both  f o r  the  r e sea rch

and  f o r  the  deve lopment  o f  the  IGL  approach .  
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The  s tate  of  IGL  in  the  pro ject ’s  partner  countr ies  appears  to  highl ight

a  common  European  soc ia l  t rend :  the  number  of  people  aged  over  65

is  growing  whi le  the  youth  populat ion  i s  decreas ing .  

Some  di f fe rences  can  be  seen  in  IGL  pol ic ies ,  which  have  been  present

longer  in  Germany ,  a l lowing  fo r  greater  deve lopment  of  publ ic  and

pr ivate  in i t ia t i ves .  

In  a l l  of  th i s  pro ject ’s  countr ies ,  the  in tergenerat iona l  l earn ing

approach  has  been  implemented  through  di f fe rent  in i t ia t i ves .

However ,  in  genera l ,  IGL  pol ic ies  appear  to  be  underdeveloped .  

IGL  in i t ia t i ves  are  most ly  organised  in  non-formal  sett ings
(assoc iat ions  and  non -prof i t  organizat ions )  and  in  fo rmal  publ ic  or

pr ivate  set t ings  (schools ,  univers i t ies ,  e lder ly  homes ) .  

There  i s  a  lack of  spec i f ic  tra in ing  courses  organised  fo r  IGL

educators .  

Teaching - l earn ing  pract ices  are  predominant ly  organised  in  a  one -way

di rect ion— f rom  younger  people  to  the  e lder ly  (more  of ten ) ,  f rom  older

people  to  younger  s tudents  ( l ess  popular ) .  

Reciproca l  teaching - l earn ing  pract ices  are  s t i l l  ra re .

SUMMARY
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2 . 1  B e s t  p r a c t i c e s
d a t a  a n a l y s i s

Mapping  of  the  24  best  IGL  pract ices  implemented  in  Aust r ia ,

Germany ,  I ta ly ,  Poland  and  Portuga l  has  a l lowed  us  to  highl ight  some

common  aspects  in  the  f ie ld  of  in tergenerat iona l  learn ing  act iv i t ies .

The  f i r s t  element  concerns  the  lega l  type  of  the  organisat ion  where

the  best  pract ices  were  organised .  

 

Graph  1  shows  that  IGL  act iv i t ies  were  most ly  organised  by  nonprof i t

organisat ions ,  even  though  there  was  a  s ign i f icant  amount  of  di rect

management  by  s tate  organisat ions .
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Graph 1): Legal form of the organisations providing IGL activities

A G E : W I S E
A C R O S S  G E N E R A T I O N S  A T  E Y E  L E V E L :  W A Y S  T O  I N T E G R A T E  S E N I O R S  B Y  E D U C A T I O N

Statale

Ente del
Terzo Settore

Azienda



The  second  element  concerns  the  type  of  property  where  the

organised  IGL  act iv i t ies  were  located .  This  quest ion  revea ls  the

susta inabi l i t y / f inanc ia l  independence  of  the  organisat ions -organisers .

A  s ign i f icant  number  of  the  act iv i t ies  descr ibed  in  the  “Best  Pract ices ”

col lect ion  were  located  at  the  organisat ion ’s  property .  There  are  some

that  rented  the  locat ion  fo r  the  act iv i t ies  ad  hoc ,  as  wel l  as  others

that  used  the  propert ies  of  the  partner  organisat ions .  Cowork ing

spaces  were  not  used  among  the  pract ices  col lected .  Other  spaces

(gardens ,  parks )  were  a lso  used .  I t  appears  that  the  tendency  to

organise  act iv i t ies  in  the i r  own  spaces  preva i l s  fo r  Aust r ian

organisat ions ,  a  poss ib le  ind icator  of  the  f inanc ia l  independence  of

the  organisat ions  prov id ing  these  act iv i t ies .

 

Regard ing  the  age  of  the  part ic ipants  in  the  descr ibed  IGL  act iv i t ies ,

Graph  2  shows  that  the  part ic ipants  were  mainly  over  65  years  old ,  as

wel l  as  50 -65  years  old .  The  age  fo r  younger  part ic ipants  var ied .
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Graph 2): Age of participants in IGL activities 

The  IGL  act iv i t ies  were  most ly  organised  with  a  ca lendar ,  meaning  the

programme  i s  not  s t ructured ,  s ing le  events  are  planned  and  learn ing

object i ves  are  not  a lways  c lear ly  def ined  (Graph  3 ) .  In formal  fo rms  of

IGL  act iv i t ies  ex is t  as  wel l ,  where  the i r  coord inat ion  i s  based  on

occas iona l  requests  and  the  needs  of  the  learners .  Equal l y  s ign i f icant ,

however ,  appears  to  be  the  presence  of  act iv i t ies  with  cur r icu la ,  a

planned  program ,  ca lendar  and  def ined  learn ing  object i ves .  I t

demonst rates  how  IGL  can  become  a  s table ,  l i fe long  learn ing  act iv i ty

connected  to  the  deve lopment  of  spec i f ic  competences .
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Graph 3): Activity programme

Graph 4): Types of IGL activity

The  character i s t ics  of  the  act iv i t ies  car r ied  out  by  the  organisat ions

analysed  appear  to  be  s ign i f icant  (Graph  4 ) :  we  can  see  that  the

most  popular  IGL  act iv i t ies  are  connected  to  technology  and

handicra f t s .  There  i s  a  l ack  of  IGL  act iv i t ies  focused  on  phys ica l

educat ion  and  heal th .  We  can  assume  that  such  act iv i t ies  are  usual l y

organised  fo r  di f fe rent  age  groups  separate ly  without  an  IGL

approach .
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Among  the  IGL  act iv i t ies  col lected  fo r  th i s  report ,  the  s ty le  of  di rect

teaching  appears  to  have  been  widely  used ,  where  an  educator  or  a

non -profess iona l  organiser  of  the  act iv i ty  prov ides  the  act iv i t ies

d i rect ly  to  the  s tudents /part ic ipants .  The  mediated  s ty le  i s  present  but

less  preva lent ;  th i s  i s  when  a  profess iona l  educator  ass i s t s  a  non -

profess iona l  organiser  of  the  act iv i ty  to  share  knowledge /competences

with  the  part ic ipants  of  the  act iv i ty .  For  example ,  an  elder ly  woman  i s

o rganis ing  a  cook ing  c lass  fo r  younger  people ,  a  profess iona l  educator

i s  present  as  wel l  (Graph  6 ) .
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Graph 5): Action towards (from young generation to the elderly,
from the elderly to younger people, reciprocal learning)

For  these  best  pract ices  col lect ion ,  cases  with  sen iors  teaching

younger  s tudents  have  been  most ly  cons idered .  Graph  5  shows  that

the  act iv i t ies  chosen  as  best  pract ices  of  IGL  fo r  th i s  pro ject  were

most ly  organised  by  elder ly  people  fo r  young  learners .  However ,

exper iences  of  rec iproca l  teaching ,  where  both  generat ions  benef i t

f rom  the  act iv i t ies ,  have  been  organised  as  wel l .  The  data  ind icates

how  spec i f ic  teaching  sk i l l s  t ra in ing  would  be  important  fo r  adul ts

aged  65  and  older .
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There  i s  a  l ack  of  spec ia l  t ra in ing  fo r  IGL  educators .  The  teaching

process  i s  most ly  in formal ,  based  on  the  exper ience  of  the  other

teachers ,  or  the  organisat ion  prov ides  occas iona l  t ra in ing  fo r

teachers /organisers  of  IGL  act iv i t ies .  

The  eva luat ion  program  of  IGL  act iv i t ies  i s  most ly  in formal ,  fo rmal

eva luat ion  has  been  ment ioned  fo r  severa l  act iv i t ies .  

This  data  highl ights  the  necess i ty  fo r  coord inat ing  spec i f ic  t ra in ing  fo r

people  who  del i ver  IGL  act iv i t ies ,  out l in ing  a  spec i f ic  prof i le  fo r  an  IGL

t ra iner .
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Graph 6): Type of teaching-learning processes 
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2 . 2  B E S T  P R A C T I C E S
E X A M P L E S

The  idea  of  the  “OMA /OPA -Pro jekt ”  i s  to  support  soc ia l l y  and

educat iona l l y  disadvantaged  chi ldren  and  teenagers .  In

one - to -one  learn ing  set t ings ,  vo lunteer  sen iors  help

younger  people  learn  di f fe rent  school  subjects  once  a  week .

In  addi t ion ,  chi ldren  with  a  di f fe rent  mother  tongue  are

able  to  enhance  the i r  German  sk i l l s .  There fore ,  an

intergenerat iona l  dia logue  i s  poss ib le  where  both

generat ions  can  benef i t  f rom  the  other ’s  exper iences  and

knowledge .  Unt i l  now ,  near ly  100  sen iors  have  taken  part  in

th i s  pro ject  and  there  i s  the  capac i ty  to  support  about  90

chi ldren  and  teenagers  annual l y .
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OMA/OPA-Projekt  

OTHER PROJECTS:

BROTZEIT  (BREADTIME)  –  Di f fe rent  workshops  were

conducted  where  the  elder ly  showed  younger  people  how

to  do  a  var iety  of  th ings  l i ke  baking  bread  or  thresh ing

gra ins .

TIK -  TECHNIK IN KÜRZE  –  Younger  people  show  the

e lder ly  how  to  use  a  smartphone ,  a  tab let  or  other

technica l  dev ices .
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GRANDPARENTS'  AND GRANDCHILDREN'S  MUSEUM DAY
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KINDER IM SENIORENHEIM  –  The  k indergar ten  and  the

ret i rement  home  are  in  the  same  area ,  there fore ,

chi ldren  and  sen iors  are  able  to  see  each  other  and  ta lk ,

play ,  read ,  and  do  handicra f t s  together .

COOKING GRANNIES  –  A  blogger  f i lms  sen iors  whi le

bak ing  or  cook ing ,  in  di f fe rent  v ideos  "Cooking  Grannies "

and  a  "Cooking  Grandpa "  share  var ious  rec ipes  that  were

passed  on  f rom  generat ion  to  generat ion .

ALTES HANDWERK NEU ENTDECKT -  KORBFLECHTEN
MIT HASELNUSSSPÄNEN  –  Di f fe rent  workshops  to

support  in tergenerat iona l  learn ing  e .g . ,  how  to  weave  a

basket ,  t rad i t iona l  handicra f t s .

SENIOR EXPERTS AUSTRIA  –  Seniors  with  a  lo t  of

profess iona l  exper ience  are  sent  in to  poorer  countr ies  to

share  the i r  knowledge  and  pract ica l  exper ience  in  a

spec i f ic  f ie ld .  

GERMANY

Annual l y ,  the  Loca l  Al l iance  fo r  the  Fami ly  in  Cham

(Bavar ia ,  Germany )  engages  partners  f rom  s tate  and

loca l  ent i t ies ,  the  bus iness  sector ,  NGOs  ,  churches  and

parents ’  in i t ia t i ves ,  and ,  in  col laborat ion  with  the

Dis t r ic t  Culture  and  Museums  Department ,  organises  a

Grandparents ’  and  Grandchi ldren ’s  Museum  Day .
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The  Loca l  Al l iance  fo r  the  Fami ly  in  the  Dist r ic t  of  Cham

rece ived  the  nat iona l  “Al l iance  of  the  Month ”  award  in  Apr i l

2019 .  Grandparents ’  and  Grandchi ldren ’s  Museum  Day  i s  one

of  the  most  success fu l  and  susta inable  act iv i t ies  of fered  by

the  a l l iance .  More  than  ten  museums  in  the  dis t r ic t  of fer

spec ia l  guided  tours  and  creat ive  act iv i t ies  on  th i s  day  where

young  and  old  can  get  in  touch .  Dur ing  a  v i s i t  to  the  School

Museum ,  fo r  example ,  grandparents  ta lk  about  the i r  own

school  days .  There  was  a lso  an  exhib i t ion  on  the  subject  of

bees  in  the  Hunt ing  Museum .  In  col laborat ion  with  the  loca l

beekeeping  assoc iat ion ,  v i s i tors  were  able  to  bui ld  an  “ insect

hote l , ”  to  ro l l  beeswax  candles  and  explore  the  exhib i t ion .

OTHER PROJECTS:
LITTLE DISCOVERERS  –  Adul t  vo lunteers ,  most  of  which

are  recent ly  ret i red ,  v i s i t  k indergar tens  and  car ry  out

some  exper iments  together  with  the  chi ldren .

REPAIR CAFÉ  –  Volunteers  of fer  repa i r  serv ices  fo r

appl iances  in  f ront  of ,  or  even  in  cooperat ion  with  the

“c l ient . ”  Volunteers  are  mainly  exper ienced  sen iors  with

di f fe rent  profess iona l  backgrounds .  The  Repai r  Café  i s

supplemented  with  a  smartphone  and  tab let  area

managed  by  young  people .  Here ,  they  check  and

expla in  the  funct ions  of  these  dev ices  to  most ly  elder ly

people .

LOCAL READING PATRONAGES  –  The  loca l  reading

patronages  pro ject  i s  di rected  toward  vo lunteers ,

most ly  sen iors ,  wi l l ing  to  regular l y  dedicate  one  to  two

hours  a  week  to  reading  with  a  pr imary  learner .

BULLDOG- PROJECT (REPAIRING A HISTORIC
TRACTOR)  –  Seniors  l i v ing  in  a  care  home  fo r  those

suf fe r ing  f rom  dement ia  together  with  young  people

repa i red  a  his tor ic  1953  Hanomag  t ractor .  In  the  end ,

soc ia l  act iv i t ies  inc luded  eat ing ,  ta lk ing  and  doing  a

tour  with  the  vehic le .

LITTLE DISCOVERERS  Volunteer  adul ts ,  most ly  recent ly

i d l i i k i d d
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ITALY
INTERGENERATIONAL BOOK SWAP

The  event  was  organised  in  2019  at  EduVi ta ,  Lecce .  Book

swapping  i s  the  pract ice  of  exchanging  books  between  one

person  and  another .  I t  prov ides  an  inexpens ive  way  fo r

people  to  t rade  books ,  discover  new  ones  and  obta in  a  new

book  to  read  without  pay ing .  People  of  di f fe rent  ages  were

inv i ted  to  part ic ipate  in  order  to  ta lk  about  the  favor i te

books  of  the  di f fe rent  generat ions ,  have  discuss ions ,  play

l i te rature  games  and  soc ia l i se  together .

OTHER PROJECTS:

COOKING WORKSHOPS in  Cerf ignano,  South I ta ly  –

Loca ls  older  than  60  years  teach  young  people  to  make

typ ica l  dishes  of  the  Salento  reg ion  inc luding  homemade

pasta  and  sweets .

SOFT SKILLS THROUGH THE MONTESSORI  METHOD  –

Elder ly  people  f rom  a  ret i rement  home  in  Bologna  take

care  of  pr imary  school -aged  chi ldren .  They  garden

together  and  exchange  sk i l l s  by  work ing  in  unison .

“BELLA NONNO”  –  An  in tergenerat iona l  t ra in ing  course  fo r

act i ve  sen iors  in  which  young  dig i ta l  nat ives  act  as  “ tutors . ”

Seniors  are  taught  computer  l i te racy ,  elect r ic i ty  and  gas

ut i l i t y  management ,  nutr i t ion  and  heal th ,  innovat ive

payment  too ls ,  and  access  to  banking  serv ices .

INTERGENERATIONAL THEATER WORKSHOPS  –

Grandparents  and  the i r  grandchi ldren  aged  s ix  to  ten  years

exchange  s tor ies  through  theat re  play .
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POLAND
INTERGENERATIONAL DANCING

Intergenerat iona l  Dancing  i s  a  countrywide  in i t ia t i ve  a imed

at  chal lenging  age - re lated  s tereotypes  and  combat ing  soc ia l

exc lus ion .  The  core  act iv i t ies  are  music  and  dance  events

organised  in  c lubs  popular  among  young  people  but  not  as

wel l  known  or  attended  by  sen iors .  Among  the  DJs  and

organisers  are  both  young  and  elder ly  people ,  so  that  events

are  a  space  fo r  di f fe rent  generat ions  to  meet ,  exchange

exper iences  and  learn  f rom  each  other .  Since  the  f i r s t  event

organised  in  2011 ,  Intergenerat iona l  Dancing  has  gained  great

popular i ty  across  the  country  and  expanded  i t s  scope  of

act i v i t ies  which  now  a lso  inc lude  a  profess iona l  Senior  DJs

Academy .

OTHER PROJECTS:

SENIORS AND YOUNGSTERS IN CREATIVE ACTION  –

Young  people  and  sen iors  part ic ipated  in  theater

workshops ,  learn ing  f rom  each  other  and  exchanging

l i fe  exper iences .

FROM RADIO TO IPOD  –  Seniors  ( ret i red  engineers )

taught  youngsters  how  to  bui ld  a  rad io .  In  return ,

youngsters  prov ided  sen iors  with  t ra in ing  in  us ing

modern  technolog ies—smartphones ,  tab lets ,  iPods .

TANDEM.  MENTORING 55+  –  Seniors  and  chi ldren  (age

8 - 13 )  in teracted  in  a  fo rm  of  regular  one - to -one

mentor ing  meet ings .  The  mentor  supported  the  chi ld ’s

deve lopment ,  demonst rat ing  diverse  and  in terest ing

ways  to  spend  t ime .
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PORTUGAL
LATA 65 :  GRAFFITI  WORKSHOPS FOR SENIORS IN
LISBON

Founded  by  Lara  Seixo  Rodr igues ,  a  s t reet  ar t i s t ,  LATA  65

is  an  urban  ar t  workshop  that  teaches  the  bas ics  of

s t reet  ar t  to  sen iors  in  var ious  neighborhoods  around

the  c i ty  of  L i sbon .  I t  a ims  to  dest roy  age - re lated

stereotypes ,  br ing ing  ar t  c loser  to  the  communit ies ,  and

help ing  older  and  younger  generat ions  have  fun

together .  Present ly ,  more  than  100  sen iors  have  passed

through  the  LATA  65  workshop ,  with  an  impress ive  age

range  f rom  63  to  93  years .  LATA  65  works  di rect ly  with

the  Counci l  to  get  wal l  permits ,  and  i t  i s  c lear  why  the

loca l  government  i s  enthus ias t ic  to  support  the

workshop .  “ I  th ink  and  I  see  in  every  pro ject  that  s t reet

ar t  i s  c lose  to  the  people , ”  sa id  Rodr igues .  “ I t ’s  in  the

st reets ,  i t  ta lks  to  the  community .  Street  ar t  i s  given  to

the  community  by  ar t i s t s .  I t  i s  the  most  democrat ic  way

of  showing  ar t  to  the  people  and  gett ing  them  in to  the

ar t . ”

OTHER PROJECTS:

ACONCHEGO  –  Students  can  l i ve  rent  f ree  in  the  homes

of  older  people  who  have  ext ra  space ,  in  exchange  fo r

companionsh ip .  Aconchego  has  a  15 -year  t rack  record  of

success  att r ibuted  to  act ive  matchmaking ,  eva luat ion

and  support  that  inc ludes  monitor ing ,  ca l l s ,  and  emai l s .

PROJECT VIVER (DEVELOPING CREATIVE
INTERGENERATIONAL RELATIONS)  –  Creates  s t ructures

to  support  the  reconc i l ia t ion  of  work  and  fami ly  and  to

t ra in  in tergenerat iona l  soc ia l  workers  with  sk i l l s  to

contr ibute  to  the  reconc i l ia t ion  of  work ing  t ime  with

fami ly  and  soc ia l  l i fe .
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TOGETHER OLD AND YOUNG -  TOY PROJECT  –  Br ings

young  chi ldren  and  older  adul ts  together  to  share

exper iences ,  have  fun ,  learn  f rom  each  other  and

deve lop  meaningfu l  re lat ionsh ips .

THE STORIES AND MEMORIES PROJECT  –  The  elder ly

o f  the  v i l lage  become  teachers  of  the  rura l  env i ronment

and  rece ive  v i s i t s  f rom  chi ldren  and  elder l ies  l i v ing  in

sen ior  homes .  They  teach  about  the i r  vegetable  garden ,

capoei ra ,  how  to  make  bread  and  col lect  wi ld

mushrooms ,  shar ing  t rad i t ions  and  ancest ra l  knowledge

in  a  rea l  outdoors  school .

A AVÓ VEIO TRABALHAR “GRANDMAS CAME TO
WORK”  –  An  in tergenerat iona l  des ign  and  creat ive  hub

for  L i sbon  women  60  and  older .  The  older  women

organise  regular  creat iv i ty  workshops—screen  pr int ing ,

embro idery  and  kni t t ing—where  everyone  can  meet ,

discuss  and  learn  f rom  each  other .  

MEMÓRIAS COM SABOR (MEMORIES FLAVOURED)  –

Col lect ing  the  gast ronomic  memor ies  of  sen iors  and

shar ing  them  with  preschool  chi ldren .  At  the  end ,  a

rec ipe  book  i s  created  which  compi les  a l l  the  work

f rom  the  year .

2 9

Lata 65: Graffiti workshops for seniors in Lisbon, Portugal
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Adult Educators, category (B)

Senior Educators, categories (A) and (C)

SUMMARY OF THE RESEARCH

Chapters three and four are focused on the results of the interviews (Annex 1)

conducted with 20 Adult and Senior educators from Austria, Germany, Italy,

Poland and Portugal. 

As a result, the specific learning needs of the older generation were explored

(Chapter 4) and, from the perspective of teachers, the competences and skills

that older people need to have when they are in a teaching role were revealed

(Chapter 3).  

Three groups of educators were interviewed for this research:

(A) Senior Educators teaching senior students

(B) Educators younger than 65 years old teaching senior students

(C) Educators older than 65 years old teaching young people

In this report, the following terms will be used for the aforementioned educator

categories:

 

In this way, interviewees (C) provided additional value to the interviews, giving

practical advice on IGL and sharing his or her experience from the point of view of

both target groups: elderly people and educators. 

Based on the interviews, we have explored the challenges, motivation of seniors in

the learning process, and the methods and tools necessary for their best learning.

Moreover, their potential as IGL teachers has been explored. Educators have

provided advice on which knowledge and competences the elderly should have

in order to teach younger people. 

Key phrases and results from the interviews are summarised in conceptual maps:

3.1 "Learning Theories, Methods and Tools". p. 37

4.1 "Challenges", p. 52

4.2 "Motivation", p. 56

4.3. "How do you teach the elderly?", p. 59
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ANALYSIS  OF  RESPONDENTS

The  respondents  were  aged  20  to  65  years  old .  The  highest  percentage

of  the  respondents ,  53  percent ,  were  in  the  20 -30  age  bracket .

Three  groups  of  educators  were  in terv iewed  fo r  th i s  research :

 

(A )  Senior  Educators  teaching  sen ior  s tudents

(B )  Educators  younger  than  65  years  old  teaching  sen ior  s tudents

(C )  Educators  older  than  65  years  old  teaching  young  people

The  highest  percentage  of  respondents ,  62  percent ,  were  in  category

(B ) ,  fo l lowed  by  24  percent  in  category  (C ) ,  and  then  14  percent  in

category  (A ) .
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Senior  Educators  (C )  have  di f fe rent  exper iences  in  organis ing

intergenerat iona l  act iv i t ies ,  that  var ies  f rom  1  to  50  years .

Intergenerat iona l  act iv i t ies  are  most ly  connected  to  dig i ta l  and

language  sk i l l s  deve lopment ,  paint ing  courses ,  reading  c lubs ,

cogni t i ve  s t imulat ion ,  soc ia l  and  cul tura l  competences ,  af ter -school

act i v i t ies ,  tutor ing ,  ar t  workshops  and  courses  on  popular  cul ture .
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OMA/OPA-Projekt  

3 . 1  L E A R N I N G  T H E O R I E S  A N D
M E T H O D S  F O R  S U C C E S S F U L
I N T E R G E N E R A T I O N A L  L E A R N I N G

Adul t  (B )  and  Senior  Educators  (A ,  C )  in terv iewed  emphas i sed  that

d i f fe rent  socia l ,  methodological ,  organisat ional  and digita l
competences  are  important ;  whereby  i t  was  ment ioned  that  i t

depends on the type of  teaching  that  wi l l  be  of fe red  ( type  of

courses )  and  each  part icu lar  sen ior .  

Seniors  should  know  how  to  work  with  l earn ing  object i ves ,  use

di f fe rent  methods  and  too ls  (spec i f ica l l y  technica l  too ls ) ,  presentat ion

techniques ,  and  how  to  prepare  and  organise  the  teaching  process

e .g . ,  how  to  organise  a  divers i f ied  and  v iv id  l earn ing  env i ronment .

Addit iona l l y ,  sen iors  should  know  how  to  communicate  appropr iate ly ,

how  to  re f lect  on  onese l f ,  and /or  how  to  appropr iate ly  deal  and  break

with  s tereotypes  and  pre judice .  

I t  was  a lso  ment ioned  that  i t  i s  important  that  sen iors  be  wi l l ing  to

cont inue their  educat ion  on  a  constant  bas i s  and  s tay  up  to  date  i .e . ,

a lso  apply ing  new  innovat ive  methods .  I t  was  s t ressed  that  sen iors

should  be  aware  that  educat ion  has  changed ,  and  teacher -centred

teaching  i s  not  the  main  focus  anymore .  Some  respondents  suggested

organis ing  a  spec i f ic  t ra in-the-tra iner  course  ta rgeted  at  sen iors  fo r

the  appropr iate  methodolog ica l  and  didact ica l  preparat ion  of

teaching - l earn ing  env i ronments .  

Whi le  work ing  with  younger  generat ions ,  sen iors  should  have  some

bas ic  unders tanding  of  l earn ing  processes  and  a  good  psycholog ica l

bas i s  of  how  to  ef fect i ve ly  work  with  young  people .  They  should

unders tand  how  young  people  l earn .  Theoret ica l  knowledge ,  however ,

should  a lways  be  accompanied  with  “ l i fe  exper ience ”  and  a  good

amount  of  work  pract ice  that  enables  one  to  be  success fu l  teaching

others .
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Nonethe less ,  Senior  Educators  (C )  asser t  that  no  spec i f ic  didact ic  and

methodolog ica l  competenc ies  are  requi red ,  only  a  posit ive  att i tude
towards  younger  people  and  the  openness  to  use  and  embrace  new

tools  and  technology .  For  example ,  the  c lasses  organised  by  the

e lder ly  at  Senior  Univers i ty  in  Portuga l  are  focused  on  knowledge

shar ing .  Any  sen iors  who  have  something  to  teach  and  would  l i ke  to

do  i t ,  can  be  teachers  as  long  as  they  so  des i re .  

Respondents  agreed  that  knowledge  about  l earn ing  theor ies  i s  not  as

important  –  only  bas ic  knowledge  i s  necessary  –  spec i f ic  methods and
tools  are  more s igni f icant .  I t  i s  essent ia l  to  prov ide  knowledge  about

a  good  mix  of  pract ica l  too ls  to  use ,  to  see  what  the  sen ior  i s

comfortable  us ing  fo r  the  teaching  process .  

Most  of  the  respondents  agreed  that  younger  people  requi re  more

var iety  and interact ion  in  the  teaching - l earn ing  process .  One  of  the

most  ef fect i ve  methods ,  as  ind icated  by  the  in terv iewees ,  i s

storyte l l ing .  Ta lk ing  about  l i fe  exper iences ,  not  only  the  pos i t i ve  and

success fu l  ones ,  but  a lso  the  fa i lu res ,  can  help  young  people

unders tand  how  even  mistakes  are  fundamenta l  in  the  growth  process .

The  methods  predominant ly  used  are  team-or iented,  col laborat ive
learning ,  where  one  l earns  by  work ing  and  shar ing  with  others .  The

use  of  dia logue  i s  imperat i ve ,  as  wel l  as  s tory te l l ing  and  the  use  of  the   

Socrat ic  method  that  a l lows  young  l earners  to  reach  the  t ruth  on  the i r

own .

Below you can f ind the learning theor ies ,  methods and tools  that
Adult  (B)  and Senior  Educators  (A ,  C)  who part ic ipated in  the
interv iews considered to  be essent ia l  to  know before  start ing to
teach:

“The teacher/trainer  should see his/her  ro le  as  a  neutral
moderator  of  teaching and learning processes  for  d i f ferent
generat ions .  For  that  reason,  i t  i s  essent ia l  that  the
teacher/trainer  is  fami l iar  with  (new)  v i r tual  opportunit ies .”  

A d u l t  E d u c a t o r ,  G e r m a n y
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https : / /epale .ec .europa .eu /en /blog / in tergenerat iona l - l earn ing -

resu l t s -european -network - in tergenerat iona l - l earn ing -eni l

ht tps : / /eaea .org /

http : / / l l lp lat form .eu /events /event /wel lbe ing -and -age ing - the -

l i fe long - l earn ing -approach /

http : / /congenia lebook .wordpress .com

https : / /edusco l .educat ion . f r

Euras ian  Journa l  of  Educat iona l  Research  (EJER )

Edutopia

AGEING  HORIZONS

ERIC  database

Thes i s ,  Loewen ,  Jer ry  -  In tergenerat iona l  Learn ing :  What  i f  Schools

were  Places  where  Adul ts  and  Chi ldren  Learned  Together ?

J .  Mezi row ,  Trans format ive  Learn ing

D .  Kolb ,  Exper ient ia l  Learn ing

D .  Jonassen ,  Problem -Based  Learn ing

P .  El le ran i ,  Learn ing  Env i ronment

D .  Morse l l i ,  P .  El le ran i ,  Agency

M .  Nussbaum ,  Creat ing  Capabi l i t ies

Dur ing  the  in terv iews ,  we  proposed  to  the  educators  a  l i s t  of  di f fe rent

competences  and  sk i l l s  that  could  be  important  fo r  e lder ly  people  to

teach  younger  s tudents .  Adul t  (B )  and  Senior  Educators  (A ,  C )  ra ted

the  competences  f rom  1  (not  important  at  a l l )  to  5 (very  important) .  

The  quest ionnaire  (Annex  1 ,  p .  5 )  and  choice  of  competences  were

based  on  a  compar i son  and  analys i s  of  some  pro jects  a l ready

implemented  on  IGL :

Research  and  analys i s  of  research  outcomes  on  IGL  publ i shed  in

sc ient i f ic  journa ls  have  been  cons idered :

 

 

This  comparat i ve  work  produced  an  in i t ia l  l i s t  of  key  words ,  which  was

then  compared  with  the  European  Community ’s  ind icat ions  on  IGL  and

the  Entrecomp and  D ig iCompEdu matr ix .

The  fo l lowing  theoret ica l  works  on  adul t  l earn ing  and  teaching

methodolog ies  have  been  taken  in to  account  as  wel l :

 

3 . 2  C O M P E T E N C E S :  T H E
P R O F I L E  O F  T H E  I G L  E D U C A T O R
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https://epale.ec.europa.eu/en/blog/intergenerational-learning-results-european-network-intergenerational-learning-enil
https://eaea.org/
http://lllplatform.eu/events/event/wellbeing-and-ageing-the-lifelong-learning-approach/
http://congenialebook.wordpress.com/
https://eduscol.education.fr/
https://ec.europa.eu/social/main.jsp?catId=1317&langId=en
https://ec.europa.eu/jrc/en/digcompedu
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Fol lowing  are  the  competences  which  obta ined  the  highest
percentage  of  agreement  i .e . ,  81  to  100  percent  of  in terv iewed

educators  ra ted  these  competences  as  “very  important .”

PEDAGOGICAL COMPETENCES

ORGANISE 
Act iv i t ies  /  l earn ing  exper iences  

COMMUNICATE  

Ef fect i ve  communicat ion  fo r  the  l earn ing  and  teaching  process  

Use  communicat ion  to  bui ld  t rust  

Communicate  fo r  conf l ic t  reso lut ion  and  mediat ion

LEARN  

In  in tergenerat iona l  contexts

CULTURAL AND SOCIAL AREA

Breaking Stereotypes 
Apprec iate  age  divers i ty ,  reduce  the  s tereotypes  that  have  been

formed  both  about  the  e lder ly  and  young  people .

Empathy 
Know  how  to  create  a  re lat ionsh ip  with  the  l earners  based  on

empathy .  Try  to  unders tand  the  s tate  of  mind  of  the  part ic ipants .

Keep profess ional  sk i l l s  a l ive ,  useful  and transferable  
Recognise  the  sk i l l s  gained  over  l i fe  and  know  how  to  t rans fer  them

to  the  l earners  in  an  easy - to -unders tand  way .

 

 

AGENCY

Generate  ideas ,  projects
Develop  the  way  of  th ink ing ,  being  and  doing  in  order  to  generate

new  ideas ,  pro jects  and  re lat ionsh ips .
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These  competences  obta ined  a  h igh percentage  of  agreement  among

interv iewed  educators  with  6 1  to  80  percent  rat ing  them  as  “very

important . ”

PEDAGOGICAL COMPETENCES

ORGANISE
Learn ing  set t ings  /  support i ve  env i ronment

COMMUNICATE
Use  communicat ion  to  eva luate  the  exper ience  and  give  feedback

COMBINE
Combine  exper iences  

Combine  di f fe rent  sk i l l s

IMPLEMENT TEACHING METHODOLOGIES
Co -create  with  learners  

Work ing  in  teams  

Mentor ing

      

CULTURAL AND SOCIAL AREA
 

Involvement :  Know  how  to  invo lve  learners  in  acqui r ing  knowledge

and  pract ic ing  sk i l l s ,  encourag ing  them  to  use  these  sk i l l s  in  rea l  l i fe .

Enhance local  culture  and tradit ions :  Promote  the  cul ture  of

d i f fe rent  places  and  t rad i t ions ,  giv ing  them  a  new  sense  of  va lue

through  educat ion .

Enhance the intangible  assets  of  the community  
Know  how  to  organise  act iv i t ies  that  a l low  one  to  promote  and

enhance  some  in tangib le  assets  (knowledge ,  aspects  of  cul ture  in  a l l

f ie lds )  that  people  recognise  as  her i tage  of  the i r  soc ia l  and  cul tura l

h i s tory .

Enhance the mater ia l  assets  of  the community  
Know  how  to  organise  act iv i t ies  that  a l low  one  to  promote  and

enhance  mater ia l  assets  (objects ,  places ,  cra f t s )  that  people  recognise

as  the  her i tage  of  the i r  soc ia l  and  cul tura l  his tory .
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Unit ing the generat ions  
Know  how  to  organise  learn ing  act iv i t ies  in  which  people  of

d i f fe rent  ages  are  invo lved  and  fee l  uni ted ,  understand  each  other .

Rediscover  profess ional  sk i l l s  and knowledge/  arts/  crafts  
Organise  act iv i t ies  that  a l low  one  to  red iscover  profess iona l  sk i l l s

and  knowledge ,  ar ts  and  cra f t s ,  to  t rans fer  them  to  learners  in  a

creat ive  way .   

 

AGENCY

Being proact ive  ( ideas ,  act iv i t ies ,  projects)  
Develop  the  way  of  th ink ing ,  being  and  doing  in  order  to  be

proact ive  in  ideas ,  proposa ls  fo r  act iv i t ies ,  pro jects .

Be engaging (with  learners ,  other  teachers  or  volunteers)  
Develop  the  way  of  th ink ing ,  being  and  doing  in  order  to  be  more

engaging  with  people  ( learners ,  s takeholders ,  other  teachers ,

vo lunteers ) .

Create  new opportunit ies  ( for  people  and communit ies)  
Develop  the  way  of  th ink ing ,  being  and  doing  in  order  to  create  new

opportuni t ies  that  do  not  yet  ex is t  fo r  people  and  communit ies .

Set  up welcoming and safe  p laces  
Know  how  to  create  a  welcoming ,  sa fe ,  and  support i ve  space  fo r

learn ing .

The  in terv iews  revea led  the  importance  of  a  c lass ic  set  of  sk i l l s

essent ia l  fo r  an  educator ’s  prof i le :  socia l ,  methodological  and
organisat ional .  A  pos i t i ve  att i tude  and  empathy  are  a lso  requi red .

I t  i s ,  there fore ,  ev ident  and  fundamenta l  that  a  “ t ra in - the - t ra iner ”

course  fo r  IGL  educators  i s  necessary  fo r  the i r  methodolog ica l

preparat ion  and  organisat ion  of  teaching - learn ing  env i ronments .

Seniors  who  want  to  s tar t  teaching ,  should  be  highly  aware  of  what
they  want  to  teach  and  know  how  to  deal  with  younger  s tudents .

4 5 %  o f  e d u c a t o r s  r a t e d  a s  “ v e r y  i m p o r t a n t ”  a n d  3 5 %  a s  “ i m p o r t a n t ”
t h e  c o m p e t e n c e  o f  using technology for  teaching and learning .
S o m e  o f  t h e m  a l s o  m e n t i o n e d  t h a t  e v e n  i f  o l d e r  p e o p l e  p r e f e r  f a c e -
t o - f a c e  l e a r n i n g - t e a c h i n g  e x p e r i e n c e s ,  t e c h n o l o g i c a l  a n d  d i g i t a l
c o m p e t e n c e s  b e c a m e  essent ia l  f o r  t e a c h i n g  a n d  c o m m u n i c a t i n g
o n l i n e  d u r i n g  t h e  COVID-19  pandemic .  
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3 . 3  I G L  S E T T I N G S

Learn ing  exper iences  based  on  the  IGL  approach  can  take  place  in

d i f fe rent  set t ings :

-  formal  (e .g . ,  schools ,  univers i t ies ,  care  homes )

-  a l ternat ive  non-formal  l earn ing  contexts  (e .g . ,  pr ivate  home  k i tchen

cook ing  c lass ,  outdoors ,  repa i r  workshops )

-  informal  s i tuat ions

Dur ing  the  in terv iews ,  i t  was  ment ioned  that  somet imes  young  people

and  e lder ly  people  imagine  the  per fect  IGL  set t ing  in  a  di f fe rent  way :

Austr ia  –  “ T h e r e  i s  a  d i f f e r e n c e  i n  t h e  p e r c e p t i o n  o f  t h e  p e r f e c t  p l a c e
b e t w e e n  g e n e r a t i o n s .  T h e  A d u l t  E d u c a t o r s  d e s c r i b e d  t h e  p e r f e c t  p l a c e
a s  c o s y  ( C a f é  l o u n g e  a m b i e n c e ) ,  w a r m ,  b r i g h t  a n d  f r i e n d l y  w i t h  c l a s s i c
m o d e r n  t e a c h i n g  i n t e r i o r s  ( e v e r y t h i n g  t h a t  i s  n e e d e d  f o r  t e a c h i n g  l i k e
b e a m e r  a n d  s c r e e n ,  f l i p c h a r t )  a n d  a  s p e c i a l  f o c u s  o n  g o o d
a c c e s s i b i l i t y  f o r  s e n i o r s .  S e n i o r s  a r e  l e s s  d e m a n d i n g ,  w h i l e  f o r  y o u n g
p e o p l e  a  c o s y ,  n o t  s c h o o l - l i k e ,  a t m o s p h e r e  w o u l d  b e  i m p o r t a n t .  T h e
S e n i o r  E d u c a t o r s  e m p h a s i s e d  t h e  i m p o r t a n c e  o f  q u i e t n e s s  a n d  a
d e s i g n a t e d  p l a c e  t h a t  s h o u l d  s t a y  t h e  s a m e ,  b u t  w i t h o u t  a n y  s p e c i a l
e q u i p m e n t  ( o n l y  w h a t  i s  n e e d e d ) . ”

The  educator ’s  empathy  and  support  are  important  fo r  creat ing  a

t rust fu l  atmosphere :

I ta ly  –  “ T h e  i d e a l  i n t e r g e n e r a t i o n a l  p l a c e  i s  n o t  a b o u t  a  s p a c e  i t s e l f ,
i t ’ s  a b o u t  t h e  p e o p l e  a n d  a t t i t u d e .  I t  c a n  b e  a n y  p l a c e  –  p h y s i c a l  o r
v i r t u a l  –  w h e r e  t h e  r e l a t i o n s  a n d  c o n n e c t i o n s  a r e  c r e a t e d  i n  a  s a f e
a n d  c o m f o r t a b l e  a t m o s p h e r e  w i t h o u t  p r e j u d i c e s . ”
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IGL  act iv i t ies  of fer  the  poss ib i l i t y  to  learn  through  exper ience  in  rea l

s i tuat ions  (create  ar t i facts ,  deve lop  new  th ings ) .  Educators  ment ioned

the  importance  of  in formal  and  non - fo rmal  set t ings  fo r  creat ive  and

support i ve  IGL  act iv i t ies .

Germany –  “ I  t h i n k  t h e  p e r f e c t  p l a c e  i s  a n  a l t e r n a t i v e  t y p e  o f  s e t t i n g
( o u t s i d e ,  h o m e  k i t c h e n )  w h e r e  n o  c l a s s i c  l e a r n i n g  s i t u a t i o n  i s  i m p l i e d
( l i k e  c l a s s r o o m  s t y l e )  b u t  a  m o r e  r e l a x e d  s e t t i n g  t h a t  f o c u s e s  m o r e
o n  t h e  i n t e r g e n e r a t i o n a l  e x c h a n g e  t h a n  o n  t h e  r e a l  l e a r n i n g
s i t u a t i o n .  T h e r e  h a s  t o  b e  a n  ‘ o p e n  p r o f e s s i o n a l i s m ’  t h a t  s u p p o r t s
l e a r n i n g  a n d  c o o p e r a t i o n .  T h e r e  s h o u l d  b e  e n o u g h  s p a c e  f o r
m o v e m e n t  a c t i v i t i e s  s o  t h e y  h a v e  t h e  c h a n c e  t o  w o r k  w i t h  d i f f e r e n t
p a r t n e r s  y o u n g e r  o r  o l d e r .  T h e  s p a c e  t o  w r i t e  o n  t h e  w h i t e b o a r d  m u s t
b e  b i g  e n o u g h  t o  w r i t e  i n  l a r g e  c h a r a c t e r s . ”

Poland –  “ T h e  l e a r n i n g  s e t t i n g  i s  e x t r e m e l y  i m p o r t a n t  –  i t  h a s  t o  g i v e
p a r t i c i p a n t s  a  s e n s e  o f  s a f e t y  a n d  e n c o u r a g e  t h e m  t o  b e  c r e a t i v e .
F o r  m e ,  t h e  b e s t  p l a c e s  a r e  t h e  o n e s  t h a t  a r e  ‘ l e s s  f o r m a l ’  s u c h  a s  t h e
l i b r a r y  o r  l o c a l  c u l t u r a l / a r t  c e n t r e s .  S e t t i n g  i s  v e r y  i m p o r t a n t  a s  i t
i n f l u e n c e s  t h e  w h o l e  l e a r n i n g  a t m o s p h e r e .  F o r  i n t e r g e n e r a t i o n a l
m e e t i n g s ,  i t  s h o u l d  b e  n o t  s o  f o r m a l  ( n o t  a  c l a s s r o o m  s e t t i n g )  t o
f a c i l i t a t e  b e t t e r  e x c h a n g e  o f  e x p e r i e n c e s  a n d  h e l p  p e o p l e  b e  m o r e
r e l a x e d  a n d  o p e n  t o w a r d s  o n e  a n o t h e r .  T h e  m o s t  s u i t a b l e  s e t t i n g  i s  a
p l a c e  t h a t  a l r e a d y  h a s  i n f r a s t r u c t u r e ,  s u c h  a s  c u l t u r a l  c e n t r e s ,
s c h o o l s ,  l o c a l  c o m m u n i t y  c e n t r e s  e t c .  I n  m y  o p i n i o n ,  i t  i s  i m p o r t a n t  t o
r u n  a c t i v i t i e s  i n  a  p l a c e  t h a t  i s  a l r e a d y  s o m e h o w  p a r t  o f  t h e  l o c a l
c o m m u n i t y  l i f e . ”

Portugal  –  “ T h e  p e r f e c t  c o n t e x t  i n c l u d e s  s e v e r a l  g e n e r a t i o n s  a n d  a
s p a c e  w h e r e  e v e r y o n e  f e e l s  c o m f o r t a b l e .  I t  c a n  i n c l u d e  i n d o o r  a n d
o u t d o o r  a c t i v i t i e s .  T h e  f i r s t  a p p r o a c h  s h o u l d  b e  f a c e - t o -  f a c e .  S e n i o r s
n e e d  p e r s o n a l  c o n t a c t  t o  g a i n  c o n f i d e n c e .  W o r k i n g  o n  r e l a t i o n s h i p s
i s  t h e  f i r s t  s t e p .  R e g a r d i n g  t h e  r o l e  o f  t h e  l e a r n i n g  s e t t i n g ,  i t
p r o m o t e s  k n o w l e d g e  c o n s t r u c t i o n ,  m o b i l i s i n g  n e w  c o n c e p t s .  T h e r e
a r e  n o  p e r f e c t  p l a c e s  b e c a u s e  e v e r y o n e  h a s  t h e i r  o w n  t a s t e s  a n d
d i s s a t i s f a c t i o n s .  T h e r e  a r e  m a n d a t o r y  r e q u i r e m e n t s ,  a g e - a p p r o p r i a t e
c o n d i t i o n s  a n d ,  a b o v e  a l l ,  t h e r e  i s  a  n e e d  f o r  e m p a t h y  b e t w e e n
s t u d e n t s  a n d  t e a c h e r s . ”
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3 . 4  D A I L Y  C H A L L E N G E S  I N
I N T E R A C T I N G  W I T H
Y O U N G E R  S T U D E N T S

Impat ience and unwi l l ingness  
Lack of  d isc ip l ine  in  groups of  chi ldren 
Problems in  terms of  socia l  behaviour  within  the group 
Lack of  focusing and concentrat ion among young students  e .g . ,
they often check their  mobi le  phones

Senior  Educators  (A ,  C )  who  part ic ipated  in  the  in terv iews  are  most ly

those  who  taught  in  fo rmal  set t ings  before  ret i r ing  and  cont inue  to  do

so  now  in  non - fo rmal  set t ings .  

In  in teract ing  with  Generat ion  Z ,  Senior  Educators  (C )  of ten  f ind  i t

d i f f i cu l t  to  communicate  with  them ,  descr ib ing  younger  people  as

more  impat ient  and  re luctant .  Senior  Educators  ment ioned  di f f icu l t ies

in  us ing  technology  at  f i r s t ,  but  with  the  support  of  younger  people

and  by  pract ic ing  these  sk i l l s ,  they  have  overcome  the  chal lenge .

Other  chal lenges  that  have  been  ment ioned  by  Senior  Educators  who

teach  young  people :
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“The chal lenges are  overcome by try ing to  not  be too impat ient ,
coaxing and repeat ing.  Nevertheless ,  work should st i l l  make fun.”  

S e n i o r  E d u c a t o r ,  A u s t r i a

“The biggest  chal lenge for  me is  that  young people  f ind i t  hard
to focus  for  a  longer  per iod of  t ime;  i t  seems that  they are  often
distracted,  prefer  to  look at  their  phones ,  etc .  The solut ion to  i t
is  to  make sure  the workshop in  i tse l f  i s  entertain ing and there
are  a  lot  of  pract ical  parts  inc luded in  i t . ”

S e n i o r  E d u c a t o r ,  P o l a n d

Many  years  of  teaching  exper ience ,  competences  in  soc ia l  psychology ,

pat ience  and  empathy  help  to  overcome  these  chal lenges .
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OMA/OPA-Projekt  

3 . 5  M O T I V A T I O N
H O W  T O  M O T I V A T E  Y O U N G E R
S T U D E N T S  T O  L E A R N  

Educators  who  work  with  younger  s tudents  must  know  the  needs ,  pace

and  poss ib i l i t ies  of  each  s tudent  in  order  to  organise  an  ef fect i ve  and

insp i rat iona l  teaching  and  l earn ing  process .

The  sen ior  educator  should  have  a  pos i t i ve  att i tude  toward  young

people ,  know  how  they  l earn ,  how  to  engage  and  motivate  them .  I t  i s

important  to  create  a  t rust fu l  and  comfortable  atmosphere ,  and  open

space  fo r  shar ing  the  exper iences .  

I t  i s  usefu l  and  necessary  to  guide  young  s tudents  in  discover ing  the i r

own  potent ia l  and  ta lent ,  as  wel l  as  demonst rate  the  pract ica l  use  of

the  l earn ing  act iv i ty  in  the i r  personal  and  profess iona l  deve lopment .

The  sen ior ’s  wisdom  can  help  them  become  mentors  fo r  the  younger

generat ion .  I t  i s  necessary  to  make  young  people  unders tand  that

adul ts  are  not  only  the i r  teachers ,  but  a lso  companions  in  the i r

persona l  growth ,  a  point  of  re ference  fo r  adv ice .  Dur ing  IGL  act iv i t ies

i t  i s  important  to  not  create  a  hierarchy  of  “ teacher  over  s tudents , ”  but

to  demonst rate  rec iproc i ty  and  equi ty  in  the  l earn ing  exper ience  fo r

a l l  part ic ipants .

“ I ’m 77 years  o ld  and I  don’t  l ike  to  use the word ‘ teacher ’  whi le
working with  young people .  I  prefer  to  say that  I ’m a companion
of  adventure ,  where we’ l l  grow together  and exchange our
exper iences .  A l l  the generat ions  are  important  resources .”  

S e n i o r  E d u c a t o r ,  I t a l y

“As a  teacher/trainer ,  we should be able  to  put  ourselves  in  the
posit ion of  the younger  generat ion.  What  is  character ist ic  of  the
young generat ion?”  

S e n i o r  E d u c a t o r ,  G e r m a n y
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3 . 6  C U R R I C U L U M  P R O P O S A L
f o r  I G L  e l d e r l y  e d u c a t o r s

Cons ider ing  the  chal lenges  and  didact ic  needs  that  emerged  in  the

interv iews ,  a  poss ib le  cur r icu lum  proposa l  fo r  future  IGL  educators  can

be  or iented  toward  two  macro -areas :  digita l  and pedagogical .  The

dig i ta l  sk i l l s  area  should  be  part icu lar l y  taken  in to  cons iderat ion  i f  the

planned  act iv i t ies  are  to  be  del i vered  onl ine  (cons ider ing  the  cur rent

in f luence  of  the  COVID - 19  pandemic ) .

Goal :  know how to  use technology ef fect ive ly  for  communicat ion
and teaching

An  in i t ia l  se l f -assessment  tes t  should  be  prov ided  to  the  e lder ly

par t ic ipants  of  the  course  fo r  IGL  educators ,  in  order  to  eva luate  the i r

d ig i ta l  competences  l eve l .

Assessment  range :

( 1 )  -  I  don '  t  know  at  a l l

(5 )  -  I  know  how  to  do  i t  very  wel l

DIGITAL AREA
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Star t  the  computer .  After  logg ing  in ,  customise  the  appearance  of

the  desktop :  create  a  fo lder ,  rename  f i les ,  se lect  f i les  and  fo lders ,

copy  and  move  f i les  and  fo lders ,  explore  f i les  and  fo lders ,  delete

and  res tore  f i les  and  fo lders .

Go  onl ine  and  search  fo r  in format ion  on  the  subject  you  are

interested  in .

Create  your  own  emai l  address  on  Gmai l .  Send  an  emai l  with  the

subject  “Test , ”  attach ing  the  f i le  present  on  the  desktop .

1 .

2 .

3 .

Digita l  competences  to  improve wi l l  be  revealed after  the se l f -
assessment  and pre-exist ing competences  test .

The main topics  that  should be learned by the e lder ly  in  order  to
teach younger  people  onl ine are :

WHAT/
Use of  technological  tools :
Computer  

Smartphone  or  tab let

Programs for  teaching/  communicat ion/  content  creat ion:
Microsof t  Word ,  PowerPoint  and  Exce l

Communicat ion  too ls  (Zoom ,  Google  Meet ,  etc . )

Privacy and protect ion of  personal  data :
Consc ious  and  respons ib le  use  of  the  media  

Protect ion  and  respect  fo r  pr ivacy  and  personal  data

HOW/
Video  Tutor ia l  to  rev iew  when  needed  

Step -by -s tep  ins t ruct ions  with  images

For  a  more  deta i led  analys i s  before  the  t ra in ing  fo r  t ra iners ,  the Digita l
Competences  Framework  can  be  used  by  educat iona l  organisat ions  to  check

the  bas ic  leve l  of  dig i ta l  sk i l l s  of  future  IGL  educators .  The  a im  of  th i s  too l  i s

to  improve  the  c i t i zen 's  dig i ta l  competence .  I t  can  help  with  se l f -eva luat ion ,

set t ing  learn ing  goals ,  and  ident i f y ing  t ra in ing  opportuni t ies .

Another  too l ,  The European Framework for  the Digita l  Competence of
Educators ,  can  be  used  af ter  the  t ra in ing  fo r  t ra iners  or  by  older  learners

wi th  prev ious  exper ience  in  teaching  and  with  the  pedagogica l  competences

deve loped .  This  too l  prov ides  a  genera l  f rame  of  re ference  to  support  the

deve lopment  of  educator -spec i f ic  dig i ta l  competences  in  Europe .
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PRE-EXISTING COMPETENCES TESTS
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GOAL :  acqui re  s t ructured  knowledge  in  the  didact ic -methodolog ica l

f ie ld ;  acqui re  the  abi l i t y  to  plan  and  eva luate  t ra in ing  in tervent ions  in

re lat ion  to  the  t ra in ing  needs  of  groups ;  acqui re  the  abi l i t y  to

communicate  ef fect i ve ly  both  at  the  ind iv idua l  and  group  l eve l s

WHAT/  PLANNING THE WORKSHOP
Bas ics  of  planning  the  teaching / l earn ing  process  

Create  a  t ra in ing /workshop  fo l lowing  the  guide l ines

HOW /  Fol low  an  object i ve  ident i f ied  in  the  group  to  deve lop  a  pro ject

idea

WHAT/  THEORY AND LEARNING MODELS
Bas ic  knowledge  of  l earn ing  theor ies  and  models  

Ident i f y  your  own  pedagogica l  pract ices

HOW /  Case  s tudy  analys i s

WHAT/  METHODOLOGICAL AREA
Know  the  most  ef fect i ve  methods  to  t ransmit  knowledge  and

COLLABORATIVE  LEARNING ,  TUTORING ,  COACHING ,  PROBLEM -BASED

LEARNING

Ident i f y  your  own  teaching  methods

HOW /  Simulat ion  of  s i tuat ions  in  which  to  choose  the  most

appropr iate  method

WHAT/  COMMUNICATION AREA
Ident i f y  communicat ion  s t rateg ies  to  support  motivat ion ,  engage  and

att ract  young  part ic ipants  

HOW /  Role  play ing ,  col laborat i ve  l earn ing  and  case  s tudies

WHAT/  IGL EDUCATOR PROFESSIONAL PROFILE

HOW /  Open  discuss ion  on  the  importance  of  the  educators ’

competences  in  the  f ie ld  of  in tergenerat iona l  educat ion

For  each macro-area ,  speci f ic  teaching units  should be provided
(theory  and pract ice) .

4 9

PEDAGOGICAL AREA
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4 .  T R A I N I N G
P R E F E R E N C E S  o f  t h e
e l d e r l y :
E L D E R L Y  P E O P L E  A S
L E A R N E R S  

R E S E A R C H  R E P O R T  &  M A R K E T I N G  G U I D E L I N E  
F O R  A D U L T  E D U C A T I O N  I N S T I T U T E S
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4 . 1  F E A R S  A N D  C H A L L E N G E S

In terv iewees  agreed  that  the  fears  e lder ly  l earners  exper ience

dur ing  the  l earn ing - teaching  process  mainly  inc lude  not  being up
to date ,  not  being able  to  connect  with  the younger  generat ion
and not  being as  mental ly  act ive  anymore  (di f f icu l t ies  in  acqui r ing

new  knowledge ) .  An  in terest ing  fact  ment ioned  was  that  men  are

more  af ra id  of  doing  something  wrong  and  they  are  l ess  wi l l ing  to

ask  fo r  help .

Compared  to  young  people ,  the  e lder ly  tend  to  overanalyse  many
things and need very  detai led p lanning ;  the  l earn ing - teaching

process  presents  a  high  l eve l  of  uncerta inty  fo r  many .  Elder ly  people

fear  making mistakes  and fa i l ing at  learning .  Senior  s tudents  are

af ra id  that  the i r  work  wi l l  not  be  done  as  per fect ly  as  they  expect ,

and  of ten  f ind  i t  di f f icu l t  to  demonst rate  the i r  point  of  v iew .  They

are  a lso  af ra id  of  doing  something  that  they  were  not  a l lowed  to  do

when  they  were  young .

Addit iona l l y ,  sen iors  fear  not  being good enough  to  cope  with  new

s i tuat ions  and  not  being  able  to  be  inc luded  in  a  fas t -paced  modern

set t ing  dominated  by  technology .  The  main  chal lenges  reported

were  the  use  of  technology,  health  issues  (v i sua l  and  hear ing

impai rment  or  other  phys ica l  disab i l i t ies ) ,  and  reduced
recept iveness  and retent iveness .  At  t imes ,  older  s tudents  need

addi t iona l  t ime  to  memor ise  and  repeat  content .
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“Some of  the chal lenges at  my workshops are  health-re lated.
For  example ,  my students ’  eyes ight  is  not  so  good anymore,  they
are gett ing t i red very  fast ,  etc .  The solut ion to  i t  i s  to  have a
good learning sett ing –  a  p lace with  a  lot  of  sunl ight ,
comfortable  rest ing space,  etc . ,  as  wel l  as  prepar ing suitable
learning mater ia ls ,  such as  large-pr inted text .”  

A d u l t  E d u c a t o r ,  P o l a n d
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computer ,  mobi le  phone  or  tab let

onl ine  banking  

f i le  management  

image  edi t ing  

easy  too ls  they  know  e .g . ,  PowerPoint  

onl ine  shopping  

Google  Maps  

Google  Voice  input  ( fo r  quicker  handl ing )

Zoom  

Facebook  

WhatsApp  

Gmai l

Due  to  the  cur rent  COVID - 19  cr i s i s ,  a l l  in terv iewees  reported  that  they

are  us ing  technology  in  the i r  teaching  process .  Most  of  the

learn ing / teaching  sess ions  are  held  onl ine .  For  sen ior  s tudents  and

teachers ,  i t  was  chal lenging  to  use  technica l  too ls  at  the  beginning ,

but ,  when  wel l  supported ,  they  became  very  proud  of  themselves  and

enthus ias t ic  about  the i r  exper ience .  Before  the  pandemic ,

in terv iewees  used  bas ic  technology  necessary  fo r  the  teaching  process

—computer  with  in ternet ,  beamer  and  screen ,  pr inter .  

Senior  s tudents  prefer  to  use  s imple  and  bas ic  technology  in  the i r

learn ing - teaching  process :

Essent ia l  technology

Apps and tools  that  fac i l i tate  their  everyday l i fe

Communicat ion tools/apps

“For  many of  my o lder  students ,  technology is  a  b i t  scary  in  the
beginning as  they think i t  i s  something only  for  the younger
generat ion.  However ,  after  they start  learning and us ing i t ,  they
enjoy i t  a  lot ,  a l though,  as  an educator ,  you need to  make sure
you provide them with very  c lear  instruct ions .”  

A d u l t  E d u c a t o r ,  P o l a n d

A G E : W I S E
A C R O S S  G E N E R A T I O N S  A T  E Y E  L E V E L :  W A Y S  T O  I N T E G R A T E  S E N I O R S  B Y  E D U C A T I O N



5 4

Elder ly  people  of ten  do  not  fee l  comfortable  with  us ing  technology

dur ing  the  teaching / l earn ing  process  because  they  worry  about

the i r  data  secur i ty .

“They sometimes need help  to  use their  d ig i ta l  i tems;  they are
afraid  of  doing something wrong and to  damage something.
Sometimes they are  afraid  of  being hacked or  that  their
personal  data are  openly  exposed.”

E l d e r l y  p e o p l e  e d u c a t o r ,  G e r m a n y

Educators  should  ta lk  a  lo t  about  data  secur i ty  and  about  the

genera l  handl ing  of  dig i ta l  i tems .

“ Indiv idual  coaching or  tutor ing for  seniors  pr imari ly
supports  overcoming those chal lenges .  Moreover ,  s imple  step-
by-step (documented with  screenshots)  instruct ions  is
another  important  support .”

E l d e r l y  p e o p l e  e d u c a t o r ,  A u s t r i a

“Seniors  usual ly  say ,  ‘who knows,  knows’  and we complete
with ‘who does  not  know is  a lways in  t ime to  learn . ’  As
educators ,  we have the not ion that  they maintain  the capacity
to  learn and we pass  th is  information onto them to  mot ivate
them,  however ,  we know that  learning something new can
take longer ,  so  i t  i s  up to  us  to  have pat ience,  calm and
empathy when teaching something new.”

E l d e r l y  p e o p l e  e d u c a t o r ,  P o r t u g a l

Seniors  need  a  lo t  of  motivat ion  and  support .  The  ro le  of  the

educator  i s  to  encourage  and  make  them  see  how  much  they  have

achieved  in  the i r  l i ves .
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4 . 2  M O T I V A T I O N
 HOW TO MOTIVATE SENIORS TO LEARN 

Senior  learners  are  pr imar i l y  motivated  to  learn  in  order  to  s tay

menta l l y  act ive ,  be  up  to  date ,  to  part ic ipate  and  bui ld  new

connect ions  in  the i r  soc ia l  l i fe ,  and  to  become  competent  in  order  to

achieve  the i r  goals .  Seniors  want  to  take  care  of  themselves ,  have  a

hobby  and  not  regret  missed  opportuni t ies .

“Seniors  love to  learn and share  knowledge.  They try  to  keep
up with  the wor ld  that  now ‘ runs  instead of  walks , ’  as  they
say.  On the other  hand,  they a lso  l ike  anything that  inc ludes
the o ld  days .”

E l d e r l y  p e o p l e  e d u c a t o r ,  P o r t u g a l

I t  was  ment ioned  that  sen iors  of ten  want  to  learn  in  order  to  be

independent  (e .g . ,  how  to  use  technology )  without  bother ing  the i r

fami l ies .

“The main motivat ion is  to  keep up with  the modern wor ld ,  to
not  be left  behind,  and to  be able  to  interact  better  with  the
younger  generat ion,  especial ly  younger  fami ly  members .”

E l d e r l y  p e o p l e  e d u c a t o r ,  P o l a n d  

Whi le  teaching  the  e lder ly ,  the  educator  should  be  pat ient ,  ca lm  and

empathet ic ,  in  order  to  respect  the i r  pace .  The  ro le  of  the  educator  i s

to  encourage  e lder ly  people ,  l i s ten ing  to  the i r  needs  and

st rengthening  the i r  res i l ience .

“Their  main motivat ion is  to  st i l l  fee l  act ive ,  involved and
useful .  For  many e lder ly  people  when they ret i re ,  they can
f inal ly  take care  of  themselves ,  so  for  many,  the motivat ion is
to  p ick  up a  hobby that  they a lways wanted but  never  had
t ime for .”

E l d e r l y  p e o p l e  e d u c a t o r ,  P o l a n d  
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Al l  in terv iewees  reported  that  e lder ly  people  prefer  face - to - face  and

smal l  group  or  partner  work  where  the  exchange  can  happen  eas i l y .

“Working in  smal l  groups/pairs  is  a  preferred working method
for  many e lder ly  students  so  that  they can support  each
other .”  

A d u l t  E d u c a t o r ,  P o l a n d

Elder ly  people  enjoy  t ry ing out  new things  themselves .  Senior

Educators  teaching  sen ior  s tudents  (A )  and  Educators  younger  than  65

years  old  teaching  sen ior  s tudents  (B )  adv ise  giv ing  part ic ipants

enough  space  fo r  contr ibut ion ,  thus  encourag ing  them  to  be  act ive .  

Workshops / l earn ing  meet ings  should  not  be  too  long  in  order  to

mainta in  a  high  l eve l  of  concentrat ion  (short  learning blocks  with
more breaks ) .  Educators  (A ,  B )  ment ioned  that  more  theoret ica l

c lasses  such  as  Engl i sh ,  computer  sc ience ,  and  memory  t ra in ing

should  l as t  one  hour ,  with  t ime  fo r  personal  shar ing  and  t ime  fo r

learn ing .  More  pract ica l  act iv i t ies ,  such  as  paint ing  and  embro idery ,

can  l as t  an  hour  and  a  hal f  to  two  hours ;  the  longer  t ime  wi l l  a l low

part ic ipants  to  share  in  the  exper ience  and  l earn  f rom  each  other .

4 . 3  M E T H O D

“For  pract ical  lessons ,  two hours  are  needed.  Although you
can take a  short  break,  60 minutes  is  advisable  only  for
theoret ical  c lasses .  Evaluat ion:  I  usual ly  g ive  greater
incent ives  to  those who have more di f f icult ies ,  so  that  the
class  does  not  lose  momentum.  At  the end,  I  assess  everyone
equal ly  and st imulate  cur ios i ty  for  the fo l lowing year .”  

A d u l t  E d u c a t o r ,  P o r t u g a l
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Al l  educators  agreed  that  the  l earn ing  mater ia l  should  def in i te ly  be

ava i lab le  in  pr inted form ,  i t  should  not  be  too  long  (around  20  pages ) ,

very  focused ,  or iented  toward  pract ica l i ty ,  and easy  to  understand
with  s imple  and c lear  language  ( b e w a r e  o f  d i f f i c u l t  l o a n w o r d s  a n d
s p e c i a l i s e d  t e r m i n o l o g y  w h i c h  m a y  n o t  b e  e a s y  f o r  s e n i o r s  t o
u n d e r s t a n d ) .

Learn ing  mater ia l  should  inc lude  t ips  that  can  be  implemented

quick ly  without  much  ef for t  and  conta in  videos  to  watch .  

Some  respondents  a lso  ment ioned  the  importance  of  inc luding

pract ica l  t ra in ing a long with  theory .  

For  onl ine implementat ion  of  the  l earn ing  mater ia l  ( though  not

pre fer red ) ,  importance  should  be  placed  on  an  easy ,  se l f -explanatory
plat form / too l .

“Al l  the  mater ia ls  should be c lear  for  the e lder ly  learners  to
read and understand (so  the language of  the instruct ions
should be c lear) .  I t  i s  a lso  good to  provide the learners  with  a
lot  of  opportunit ies  to  t ry  and test  d i f ferent  th ings/act iv i t ies
out .  In  my opinion,  i t  i s  a lso  benef ic ia l  to  provide learners
with mixed media mater ia ls ,  such as  addit ional  YouTube
tutor ia ls/v ideos ,  etc .  to  make the process  more interact ive .”  

A d u l t  E d u c a t o r ,  P o l a n d

“ I  usual ly  chal lenge my students  to  part ic ipate  by  p laying
games and giv ing incent ives  for  part ic ipat ion.  At  f i rst ,  they
are  doubtful ,  but  after  a  couple  of  lessons ,  a  better  result  i s
achieved,  and the c lass  interacts  quickly .”  

A d u l t  E d u c a t o r ,  P o r t u g a l

Whi le  creat ing  a  learn ing  plan  fo r  sen iors ,  i t  i s  essent ia l  to  des ign

balanced  learn ing  content  that  conta ins  “moments  fo r  re laxat ion . ”  The

learn ing  content  should  be  accompanied  by  s tor ies  and  smal l  games

in  order  to  keep  part ic ipants  engaged  and  focused .
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Adul t  and  Senior  Educators  (A ,  B )  usua l l y  speak louder ,  repeat  a

concept  severa l  t imes ,  use  many  examples ,  and  adapt  act iv i t ies

accord ing  to  the  age  of  the  s tudents  and  the i r  pace .

The  most  ef fect i ve  methods  used  when  work ing  with  sen ior -age  groups

are  those  l inked  to  pract ica l  exper ience  and  act ive  part ic ipat ion .  

An  educator  work ing  with  sen ior  l earners  must  work  hard  to  motivate

and  create  a  sa fe  and  t rust ing  env i ronment  in  which  s tudents  can

make  connect ions  with  one  another .  Educators  must  support  sen ior

learners  with  cont inuous  feedback  on  the i r  work .  

I t  i s  essent ia l  to  nour i sh  the  re lat ionsh ip  between  educators  and

seniors .  The  rapport  between  them  should  be  bui l t  on  empathy  and

trust .

“Based on my exper ience,  my students  enjoy  learning more
with examples  and pract ical  exerc ises  and,  thus ,  become
more focused and enjoy  the act iv i ty .  Seniors  l ike  regular  and
constant  contact ,  they need to  feel  that  we are  there  for
them.  Teaching at  senior  univers i t ies  works  very  wel l  face-to-
face .  A l l  s tudents  who choose to  enrol l ,  a im at  gett ing out  of
the house and embracing more f r iends .  Onl ine is  usual ly  not
as  product ive ,  but  I  have done i t  and the results  have been
sat is factory .”

 A d u l t  E d u c a t o r ,  P o r t u g a l

As  prev ious ly  ment ioned ,  sen ior  l earners  prefer  a  face-to- face
approach ,  us ing  technology  only  when  i t  i s  necessary .  Both  sen ior

s tudents  and  Senior  Educators  v iew  the  use  of  technology  as

chal lenging  but  necessary  to  make  l earn ing  more  dynamic .  When  in -

person  meet ings  are  not  poss ib le ,  technology  remains  the  only  means

of  communicat ion  and  soc ia l i sat ion .  

Whi le  us ing  technolog ica l  too ls  or  onl ine  l earn ing  in  the  c lass room ,

educators  have  prov ided  the  fo l lowing  t ips  to  cons ider :
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In i t ia l  eva luat ion  of  I T  sk i l l s  i s  important  

Clear  ins t ruct ions  on  the  e -plat form  

Create  guide l ines  fo r  us ing  the  plat form / too l  (pr intable )  

Zoom  in /out  funct ion  fo r  better  readabi l i t y  

Avoid  technica l  te rms  in  Engl i sh
For  longer  texts ,  they  of ten  prefer  to  pr int  contents  in  order  to  re -

read  sect ions  l a ter  

Low -speed  v ideos  with  low -vo lume  or  no  background  music  

Help  funct ion  fo r  support  

Clear  s t ructure  of  the  plat form  

In tu i t i ve  funct ions  

Respect  the  web  des ign  guide l ines  fo r  sen iors  (colours ,

background ,  fonts ,  etc . )
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IDEAL CONTEXT FOR LEARNING

Senior  Educators  teaching  sen ior  s tudents  (A )  and  Educators
younger  than  65  years  old  teaching  sen ior  s tudents  (B )  prefer  to
hold  the i r  teaching / l earn ing  act iv i t ies  in  non - fo rmal  places ,

creat ing  a  warm  and  welcoming  c l imate .  Outdoor  spaces ,  l ib rar ies
and  cul tura l  centres  can  be  used ,  essent ia l l y ,  any  places  that
prov ide  a  sense  of  secur i ty  but  at  the  same  t ime  s t imulate
creat i v i ty .

Intergenerat ional  Engl ish  Reading Club at  EduVita
Lecce,  I ta ly .  2019

A G E : W I S E
A C R O S S  G E N E R A T I O N S  A T  E Y E  L E V E L :  W A Y S  T O  I N T E G R A T E  S E N I O R S  B Y  E D U C A T I O N



5 .  M A R K E T I N G
R E C O M M E N D A T I O N S
F O R  I G L  S P A C E S

R E S E A R C H  R E P O R T  &  M A R K E T I N G  G U I D E L I N E  
F O R  A D U L T  E D U C A T I O N  I N S T I T U T E S
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Older  people  are  usual ly  happy to  share  their  knowledge .  Many  of

them ,  however ,  are  re luctant  as  they  are  not  aware of  which k ind of
knowledge and exper ience  they  have .

Seniors  have  r ich  l i fe  exper iences  that  could  be  shared  with  the
younger  generat ion ,  but  they  of ten  do  not  see themselves  as
qual i f ied enough to  teach .  At  t imes ,  they  cons ider  the i r  knowledge  i s

not  in terest ing  or  usefu l  fo r  younger  l earners .  Educators  should  help
seniors  unders tand  that  each  of  them  has  a  valuable  exper ience to
share .  To  not  overwhelm them ,  i t  i s  essent ia l  that  educators  take

away  the i r  fears  and  begin  by  organis ing smal l  projects  the  sen iors

fee l  comfortable  with .

 

In  Aust r ia ,  fo r  example ,  to  insp i re  sen iors  to  s l ip  in to  the  teacher  ro le ,

i t  i s  suggested  they  s tar t  r ight  af ter  ret i rement .  At  th i s  point ,  they  can
be  engaged  and  insp i red  by  the  opt ions  fo r  how  to  meaningfu l l y
spend  the i r  new  f ree  t ime .  I t  i s  important  to  personal l y  approach
them ,  involv ing people  they appreciate  and trust  e .g . ,  the  mayor  or

soc ia l  representat i ves  of  the  c i ty  they  l i ve  in ,  f r iends  or  col leagues .

To  address  th i s  and  encourage  sen iors  to  take  on  the  ro le  of  teachers ,

they  should  be  prov ided  with  structured guidance .  Educators  should

help  them  unders tand  the i r  s t rengths ,  rea l i se  the i r  potent ia l  and  bui ld
up  the i r  se l f -conf idence ,  enabl ing  them  to  be  more  act ive ly  invo lved .

One  of  the  ways  to  prov ide  th i s  support  i s  to  cooperate  with  a
network of  local  inst i tut ions  that  are  a l ready  of fe r ing  pro jects  or

act i v i t ies  fo r  sen iors  e .g . ,  munic ipa l i t ies ,  cul tura l  centers ,  l ib rar ies ,

church  groups ,  sen ior  day  care  centres  and  sen iors ’  c lubs .

With  age ,  cogni t i ve  funct ions  re lated  to  f lu id  in te l l igence  (work ing
memory )  decrease ,  whi le  cognit ive  funct ions  att r ibuted  to

crysta l l i sed inte l l igence (use of  sk i l l s ,  wisdom)  reach  the i r  peak .  I t

i s  important  to  enhance the latter  funct ion  by  ass ign ing  sen iors  ro les

that  emphas i se  crys ta l l i sed  in te l l igence  e .g . ,  of fe r ing  them  superv i sory
and  mentor ing  ro les  (P .  Argentero  e  C .G .  Cortese ,  "Work  Psychology " ,

2016 ) .  Through  these  mentor ing  programs ,  sen iors  wi l l  be  able  to
demonst rate  the i r  sk i l l s  whi le  prov id ing  opportuni t ies  fo r  young
people  to  grow .
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HOW CAN WE INSPIRE SENIOR CITIZENS TO TAKE ON THE ROLE
OF TEACHERS?
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Chapter 5 is based on the results of the interviews conducted with 20 Adult and Senior
Educators from Austria, Germany, Italy, Poland and Portugal (Annex 1, p.3) and on the
self-reflection procedure of the project's partners in intergenerational learning settings.
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Direct  contact  with  a  network of  local  organisat ions  i s  important

(sen ior  homes ,  sen ior  c lubs ,  vo lunteer ing  organisat ions ) .  In  the  dis t r ic t
o f  Cham  and  in  many  other  reg ions  of  Germany ,  fo r  example ,  there  i s
cent re  fo r  vo lunteer  work  where  anyone  in terested  in  benef i t ing  f rom
volunteer ing  can  reg i s ter  e .g . ,  sen iors  wi l l ing  to  read  to  chi ldren ,

sen iors  who  need  someone  to  do  the i r  shopping ,  vo lunteers  who  help
with  repa i r ing  bikes  or  fu rn i ture ,  etc .  This  centre  i s  an  exce l lent
example  of  a  place  to  reach  out  to  act ive  sen iors .  

They  could  be  att racted  to  and  insp i red  by  the  in format ion  on  how to
meaningful ly  spend their  f ree  t ime in  ret i rement ,  to  make  them  fee l

use fu l ,  invo lved  and  act ive  part ic ipants  of  the i r  community .

HOW CAN WE INSPIRE SENIOR CITIZENS TO TAKE ON THE ROLE
OF TEACHERS?

HOW CAN WE REACH SENIORS?

A  Portuguese  Adul t  Educator  work ing  at  Senior  Univers i ty  shares  that :

“ A s  a  r u l e ,  a l l  s e n i o r s  l i k e  t o  l e a r n ,  b u t  t h e y  a l s o  l i k e  to  share  their
wisdom .  S o m e t i m e s  t h e y  l a c k  t h e  i n c e n t i v e  t o  a p p l y  f o r  t h e  r o l e  o f
t e a c h e r .  I n  t h i s  s e n s e ,  i t  i s  u p  t o  t h e  U n i v e r s i t y  m a n a g e m e n t  t o  b e
a w a r e  o f  t h e  i n t e r e s t s  o f  e a c h  s t u d e n t  a n d  t o  i n v i t e  t h o s e  w h o  t h e y
t h i n k  c o u l d  b e  a n  a d d e d  v a l u e  f o r  t h e  i n s t i t u t i o n ,  c h a l l e n g i n g  t h e m
t o  t a k e  t h e  r o l e  o f  t e a c h e r  i f  t h e y  h a v e  t h e  s k i l l s  t o  b e  a b l e  t o  s h a r e
t h e  c o n t e n t  t h e y  a r e  a p p l y i n g  f o r .

T h e y  u s u a l l y  start  with  a  smal l  c lass ,  u n t i l  t h e y  g a i n  c o n f i d e n c e .
M e a n w h i l e ,  t h e  t e a c h e r  g a i n s  ( o r  l o s e s )  i n t e r e s t  i n  c o n t i n u i n g  a n d
d e v e l o p i n g  t h e  s u b j e c t  f u r t h e r .

R e a c h i n g  y o u n g  p e o p l e  i s  m o r e  c o m p l i c a t e d  i f  t h e y  a r e  t e e n a g e r s .
M a y b e  a p p r o a c h  t h e  s u b j e c t  o f  p r o f e s s i o n s  a n d  m a k e  t h e m
u n d e r s t a n d  t h a t  n o t  e v e r y o n e  c a n  b e  a  d o c t o r ,  t h a t  t h e r e  a r e  o t h e r
w a y s  o f  f e e l i n g  f u l f i l l e d  a n d  h a p p y .  Passing on test imonies  of
forgotten profess ions ,  r e t u r n i n g  t o  h a n d i c r a f t s  a n d  s o  o n .  W i t h
p r e s c h o o l e r s  o r  e v e n  n i n e - y e a r - o l d s ,  i t  i s  m o r e  a c c e s s i b l e  b e c a u s e
e l d e r l y  p e o p l e  c a n  social ise  with  them through games,  p lay ,
storyte l l ing and reading  a l o u d  w i t h  d i f f e r e n t  a g e s .  I t  w o r k s  v e r y
w e l l . ”
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a  soc ia l  t ime  account  fo r  each  person  who  part ic ipates ;  € 1  fo r  every
hour  spent  i s  credi ted ,  up  to  a  maximum  of  €50  per  year
a  soc ia l  t ime  report  i s sued  by  each  munic ipa l i ty  s tat ing  the
act iv i t ies  organised  and  the  t ime  spent
a  soc ia l  t imecard  that  young  people  with  a  s t rong  vo lunteer ing
commitment  rece ive  and  i s  a lso  recognised  by  companies  

Reaching  the  younger  generat ions  and  motivat ing  them  to  part ic ipate
in  IGL  set t ings  i s  perce ived  as  much  eas ie r .  They  can  be  most ly
interacted  with  v ia  ex i s t ing  in f ras t ructures  l i ke  schools ,  where they
can in i t iate  d iverse  school  projects .  

I t  may  be  poss ib le  to  reach  them  in  the i r  c lass rooms ,  organis ing  IGL
act iv i t ies  v ia  an  agreement  with  the  school ,  poss ib ly  a l igned  with  the i r
cur r icu lum .  For  younger  people  f rom  k indergar ten  through  high  school
an  IGL  in i t ia t i ve  can  be  part  of  the i r  s tudy  programme .  Other  act iv i t ies
can  be  in i t ia ted  by  adult  educat ion centres  or  youth centres .

The  cruc ia l  aspect  here ,  accord ing  to  our  in terv iewees ,  i s  that  the
act iv i t ies  should  a lways  be  presented  to  young  people  as  fun,
interact ive  and engaging ,  highl ight ing  the  in formal  set t ing  in

contrast  to  regular ,  fo rmal  school  act iv i t ies .

Nonethe less ,  young  people  use  the  Internet  dai l y ,  so  i t  i s  re lat i ve ly

easy  to  dis t r ibute  in format ion  promot ing  in tergenerat iona l  act iv i t ies
using onl ine channels .

Courses  usefu l  fo r  profess ional  development  can  att ract  high  school

s tudents  who  are  th ink ing  about  the i r  future  jobs .

Rewards  and recognit ion motivate .  On  th i s  top ic ,  there  i s  a  very

interest ing  ex i s t ing  concept ,  based  on  a  Swiss  model ,  that  has  been
adopted  by  the  federa l  s tate  of  Salzburg ,  Aust r ia .  The  concept ,

promot ing  exchange  and  ass i s tance  between  two  di f fe rent  generat ions
inc ludes :

Young  people  need  examples  to  fo l low ,  to  discover  the i r  ta lents  and  to
be  guided  in  achiev ing  the i r  dreams .  Insp i r ing ,  chal lenging  and
diverse  l i fe  s tor ies  f rom  the  e lder ly  can  contr ibute  to  the i r  l earn ing
exper ience  and  deve lopment .
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HOW CAN WE REACH YOUNG PEOPLE AND INSPIRE THEM TO
PARTICIPATE IN IGL ACTIVITIES?
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For  most  IGL  act iv i t ies  i t  i s  ind ispensable  to  have  a  comfortable
meet ing space  fo r  l earn ing  and  soc ia l i s ing  together .  I t  should  be

eas i l y  access ib le ,  with in  a  sa fe  and  t rust fu l  env i ronment .  

In  the  opin ion  of  Adul t  Educators  and  partner  organisat ions ,  only
occas iona l l y  can  l earn ing  spaces  fo r  IGL  be  ins ide  c lass rooms .  IGL
act iv i t ies  should  usua l l y  be  di f fe rent  f rom  a  typ ica l  school  l esson .

 

Given  the  above ,  a  non-formal  IGL space  i s  more  att ract i ve  fo r  both

part ies :  sen iors  as  educators  and  young  people  as  l earners .

Good  spots  fo r  IGL  act iv i t ies  can  be :  in  nature /outs ide ;  k i tchen ;  youth
c lub  fac i l i t ies  with  creat ive  areas  fo r  paint ing ,  pottery ,  dancing ,

s ing ing ,  etc .

Free  spaces  in  munic ipa l i t ies ,  NGOs ,  sen ior  homes ,  loca l  l ib rar ies  or
cu l tura l  centres  can  be  used  fo r  th i s  purpose  as  wel l .  
 

Accord ing  to  the  in terv iewees ,  act iv i t ies  organised  outs ide  of  the
c lass rooms ,  in  more  in formal  spaces ,  can  insp i re  creat iv i ty  in  l earners
and  contr ibute  to  establ i sh ing  a  re laxed  atmosphere .  They  can  fee l
more  open  and  be  comfortably  engaged  in  the  l earn ing  process .  

 

As  noted  by  van  Vl iet  and  Karsten  in  “Fami l ies ,  In tergenerat iona l i ty ,

and  Peer  Group  Relat ions ”  (2018 ) :

 
“ S h a r e d  s i t e  f a c i l i t i e s ,  s u c h  a s  d a y - c a r e  c e n t r e s  a n d  c e n t r e s  f o r  o l d e r
p e o p l e ,  b e n e f i t  a l l  a g e  g r o u p s  a n d  a r e  a n  e x a m p l e  o f  c o s t - e f f e c t i v e
p l a n n i n g .  T h e  d e s i g n  a n d  p l a n n i n g  a p p r o a c h  t o  l e a r n i n g  s p a c e s
n e e d s  t o  t a k e  a c c o u n t  o f  s o c i e t a l  i s s u e s  r e l a t e d  t o  t h e  d y n a m i c s  o f
f a m i l y ,  c o m m u n i t y ,  a n d  a g e i n g ,  a s  w e l l  a s  c a r e ,  p l a y ,  w o r k ,  a n d
m i g r a t i o n .  L e a r n i n g  e n v i r o n m e n t s  o f  t h e  2 1 s t  c e n t u r y  a r e  e n v i s i o n e d
a s  e x t e n d i n g  w e l l  b e y o n d  t h e  t r a d i t i o n a l  f o r m a l  l e a r n i n g  s i t e s ,  s u c h
a s  s c h o o l  b u i l d i n g s ,  t o  i n c l u d e  a l l  o f  t h e  s e t t i n g s  u s e d  b y  g e n e r a t i o n s
o f  a l l  a g e s . ”
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HOW CAN WE CREATE LEARNING SPACES FOR IGL?
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Centres  fo r  vo lunteer  work ,  vo lunteer ing  assoc iat ions
Youth  centres  and  c lubs ,  s tudent  assoc iat ions
Adul t  Educat ion  centres
Assoc iat ions  of  sen iors ,  e lder ly  centres ,  sen ior  unions
Schools ,  k indergar tens ,  univers i t ies
Munic ipa l i t ies ,  loca l  adminis t rat ion
Pr ivate  ins t i tut ions  fo r  soc ia l  so l idar i ty
Community  centres ,  sen ior  daycare  centres ,  res ident ia l  homes
NGOs  and  loca l  assoc iat ions
L ibrar ies ,  museums
Playgrounds ,  enter ta inment  centres
Community  groups  (scouts ,  church )

I t  i s  cruc ia l  to  create  an  eff ic ient  network and  col laborate  c lose ly

wi th  di f fe rent  players  f rom  the  soc ia l  and  educat iona l  sectors .

The  networks  could  inc lude :

Creat ing  a  network  can  a lso  be  IGL  pract ice  fo r  sen iors  and  younger
people  through  the  organis ing  of  community  events .  To  invo lve  the

community ,  they  can  make  l i s t s  of  loca l  ins t i tut ions  prov id ing  serv ices
to  the  young  and /or  old .  How  can  they  in teract  beyond  the i r
t rad i t iona l  ro les ?  How  can  they  create  synergies  and  share  loca l

resources ?  A  group  of  sen iors  and  young  people  can  present  to  the
loca l  network  the  idea  with  a  spec i f ic  object i ve  that  meets  the  needs
of  the community  and  expla in  the  benef i t s  of  in tergenerat iona l

pract ices .
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WHAT TOPICS COULD BE INTERESTING OR RELEVANT FOR
IGL SETTINGS?

Young  people  teaching  sen iors :  focus  on  dig i ta l  sk i l l s  (use  of
computer ,  phone ,  in ternet  and  soc ia l  media ) ,  l anguages  and
memory  t ra in ing ;

Seniors  teaching  young  people :  handicra f t s  l i ke  kni t t ing ,

crochet ing ,  s t i tch ing  rake  or  broom  making  and  other  t rad i t iona l
handicra f t s .  Addit iona l l y ,  baking  and  cook ing ,  repa i r s ,  his tory
shar ing ,  gardening  and  tutor ing  school  subjects .

In terest ing  top ics  to  cover  in  IGL  set t ings  are  diverse  and  depend  on
the  speci f ic  k ind of  IGL  act iv i ty  car r ied  out :

WHICH NETWORKS CAN WE BUILD?
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When  organis ing  IGL ,  i t  i s  important  to  cons ider  the  l earn ing  needs  of
both  the  young  and  old .  The  durat ion  of  the  sess ions  should  not  be  too
long ,  and  the  l earn ing  content  should  be  a  balance of  theory ,
pract ice  and informal  interact ions .  Some  methods  to  connect

d i f fe rent  generat ions  could  be  autobiographica l ,  se l f -di rected
learn ing ,  t rans format ive  l earn ing ,  mentor ing  and  communit ies  of
pract ice .

Any  subject  that  is  fami l iar  to  seniors  and /or  ref lects  their  past ,  has

a  better  chance  of  success .  Seniors ,  however ,  a lso  l i ke  to  l earn  new
things ,  they  are  cur ious  and  enjoy  l earn ing .  Each  act iv i ty  must  a lways

cons ider  the  preferences  and interests  of  the target  groups .  The

topics  should  a lways  be  adjusted  to  the  spec i f ic  ta rget  groups  and
ref lect  the  i s sues  that  are  important  in  the i r  loca l  community .
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WHAT MARKETING STRATEGIES CAN WE APPLY TOWARD
THESE GOALS?

Loca l  author i t ies ,  educat iona l  ins t i tut ions  and  non -prof i t  organisat ions
should  work  together  to  promote  IGL  act iv i t ies ,  support ing  se l f -
organisat ion ,  vo lunteer ing  and  the  act ive  c i t i zensh ip  of  older  and
younger  generat ions .  

I t  i s  important  to  promote  IGL  in  a  way  that  makes  the  process
engaging  and  benef ic ia l  to  both  sen ior  and  young  l earners .  

I t  i s  cruc ia l  to  create  an  eff ic ient  network and col laborate  c lose ly

wi th  other  players  f rom  the  soc ia l /educat iona l  sector ,  as  ment ioned
above .  

I t  i s  essent ia l  to  promote IGL sett ings  to  reach  the  publ ic  and

broader  acceptance .  This  can  be  achieved  through  establ i shed
networks ,  promot ing  IGL  in  the  above  ment ioned  ins t i tut ions  through

di rect  contact  or  dur ing  spec i f ic  events .  Communicat ion  and  use  of
re levant  and  su i tab le  channels  are  important  e .g . ,  school  newspapers ,

l e t ters  to  parents ,  community  newspapers ,  emai l s  to  the  Munic ipa l i ty .  

Tradi t iona l  market ing  s t rateg ies  l i ke  pr inted mater ia l  — leaf lets ,
posters  and f lyers  — and  soc ia l  media  should  be  taken  in to

cons iderat ion  as  wel l .
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6 .  A C A D E M I C
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In  the  era  of  l i fe long  learn ing ,  i t  i s  natura l  to  cons ider  the  educat ion
and  learn ing  opportuni t ies  fo r  a l l  generat ions  as  an  important  part  of
the  qual i ty  of  l i fe .  To  overcome  the  chal lenges  ra i sed  in  the  “Agenda
2030  fo r  Susta inable  Development , ”  i t  seems  s ign i f icant  to  set  the
condi t ions  fo r  achiev ing  cont inuous exchange of  knowledge,  sk i l l s ,
wisdom and values  between generat ions ,  and  to  achieve  real
intergenerat ional  learning.  

Furthermore ,  UNESCO  recognised  in tergenerat iona l  l earn ing  programs
as  socia l  vehic les  that  create  proact ive  and  cont inuous  exchanges  of

resources  and  l earn ing  between  older  and  younger  generat ions .  

Greg  Mannion  (Univers i ty  of  St i r l ing ,  Scot land )  def ines
intergenerat ional  educat ion  as  the  pract ice  that :

 

" (a )  invo lves  people  f rom  two  or  more  generat ions  part ic ipat ing  in  a
common  pract ice  that  happens  in  some  place ;  

(b )  invo lves  di f fe rent  in terests  across  the  generat ions  and  can  be
employed  to  address  the  betterment  of  ind iv idua ls ,  community  and
ecolog ica l  wel lbe ing  through  tack l ing  some  ‘problem ’  or  chal lenge ;  

(c )  requi res  a  wi l l ingness  to  rec iproca l l y  communicate  across
generat iona l  div ides  ( through  act iv i t ies  invo lv ing  consensus ,  conf l ic t
or  cooperat ion )  with  the  hope  of  generat ing  and  shar ing  new
intergenerat iona l  meanings ,  pract ices  and  places  that  are ,  to  some
degree ,  held  in  common ,  and ;

(d )  requi res  a  wi l l ingness  to  be  respons ive  to  places ,  and  each  other  in
an  ongoing  manner . "

From  a  pedagogica l  point  of  v iew ,  the  main  purpose  of
intergenerat iona l  educat ion  i s  to  improve  in tergenerat iona l  re lat ions
in  ways  that  ass i s t  in  the  f lour i sh ing  of  communit ies  and  places ,  loca l
and  beyond . ”  (Mannion ,  2012 )
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From  a  pedagogica l  point  of  v iew ,  i t  i s  poss ib le  to  propose  the
fo l lowing  observat ion  regard ing  the  va lue  of  in tergenerat iona l
educat ion :  the  IGL  approach  fosters  interact ion and re lat ionships
between di f ferent  age groups ,  l ead ing  to  the  recogni t ion  of  the

importance of  a l l  generat ions .  

The  va lu ing  of  re lat ionsh ips  i s  generated  through  shar ing  and
acknowledging  the  exper iences  of  the  past  and  present  by  prov id ing  a
histor ica l  and cultura l  memory .  In  th i s  sense ,  empathy  and

acceptance  are  a lso  created  between  generat ions  s ince  everyone  has
something  to  communicate  and  exchange  with  the  others .  

From  the  point  of  v iew  of  l earn ing ,  in tergenerat iona l  l earn ing  was
(and  s t i l l  i s )  cons idered  informal  as  i t  mainly  takes  place  with in

fami l ies  or  s imi lar  groups .  In  “ In tergenerat iona l  Learn ing  and  the

Contr ibut ions  of  Older  People ”  (2008 )  Alan  Hatton  Yeo  and  Sal l y
Newman  suppose  that  in  t rad i t iona l  fami l ies ,  in tergenerat iona l
learn ing  i s  in formal ,  occur r ing  through  natura l  mult i -generat iona l
interact ion .  Present ly ,  however ,  in  complex  modern  soc iet ies  the
fami ly  a lone  i s  no longer  able  to  t ransmit  knowledge  as  i t  did  in  the

past .  This  process  of  knowledge  exchange  takes  place  outs ide  the
fami ly .  In  fact ,  mutual  and rec iprocal  learning  emerges  in  modern

soc iety  as  a  resu l t  of  shar ing  knowledge  and  exper iences ,  which ,

accord ing  to  Lev  Vygotsky ’s  soc iocul tura l  l earn ing  theory ,  l eads  to
cultura l  growth  (Vygotsky ,  1981 ) .  

Despi te  intergenerat ional  learning being regarded as  the o ldest
form of  informal  l earn ing  (Pinto ,  2010 ;  Hof f ,  2007 ;  Newman ,  Hatton -

Yeo ,  2008 ) ,  nowadays  in  modern  soc iet ies  i t  has  a lso  become  top ica l
fo r  formal  and non-formal  educat ion (McKechnie ,  2012 ) .

Formal  Learning :  l earn ing  that  occurs  in  an  organised  and  s t ructured

env i ronment  (e .g .  in  an  educat ion  or  t ra in ing  ins t i tut ion  or  on  the  job )

and  i s  expl ic i t l y  des ignated  as  l earn ing  ( in  te rms  of  object i ves ,  t ime  or
resources ) .  Formal  l earn ing  i s  in tent iona l  f rom  the  l earner ’s  point  of
v iew .  I t  typ ica l l y  l eads  to  va l idat ion  and  cer t i f i cat ion  (Cedefop ,  2004 ) .
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Non-formal  Learning :  l earn ing  which  i s  embedded  in  planned

act iv i t ies  not  expl ic i t l y  des ignated  as  l earn ing  ( in  te rms  of  l earn ing
object i ves ,  l earn ing  t ime  or  l earn ing  support ) .  Non - fo rmal  l earn ing
is  in tent iona l  f rom  the  l earner ’s  point  of  v iew .  I t s  outcomes  can  be
va l idated  and  l ead  to  cer t i f i cat ion .  I t  i s  somet imes  a lso  re fer red  to
as  “semi -s t ructured  l earn ing ”  (Cedefop ,  2004 ) .  I t  takes  place  outs ide
of  the  main  educat iona l  and  t ra in ing  s t ructures .  Non - fo rmal
learn ing  can  be  prov ided  in  the  workplace  or  in  the  f ramework  of
act i v i t ies  of  c iv i l  soc iety  organisat ions  or  groups—assoc iat ions ,  youth
assoc iat ions ,  t rade  unions  or  pol i t ica l  part ies .  I t  can  a lso  be
prov ided  by  organisat ions  or  serv ices  set  up  to  complement  fo rmal
sys tems  such  as  ar ts  educat ion  courses .  

Informal  Learning :  l earn ing  resu l t ing  f rom  dai l y  act iv i t ies  re lated

to  work ,  fami ly  or  l e i sure .  I t  i s  not  organised  or  s t ructured  in  te rms
of  object i ves ,  t ime  or  l earn ing  support .  In formal  l earn ing  i s  in  most
cases  unintent iona l  f rom  the  l earner ’s  perspect ive .  In formal
learn ing  outcomes  do  not  usua l l y  l ead  to  cer t i f i cat ion ,  but  may  be
va l idated  and  cer t i f ied  in  the  f ramework  of  recogni t ion  of  pr ior
learn ing  schemes .  In formal  l earn ing  i s  a lso  re fer red  to  as
exper ient ia l  or  inc identa l /  random  l earn ing  (Cedefop ,  2004 ) .

formal  learning contexts :  l earn ing  i s  in tent iona l  f rom  the  l earner ’s

po int  of  v iew .  The  l earn ing  process  i s  organised  in  a  fo rmal  set t ing
e .g . ,  schools  and  univers i t ies .

non-formal  learning contexts :  l earn ing  i s  in tent iona l  f rom  the

learner ’s  point  of  v iew .  I t  takes  place  in  non - fo rmal  places  such  as
cul tura l  and  sports  centres  or  vo lunteer  assoc iat ions ,  to  gain
knowledge  and /or  sk i l l s  that  can  complement  fo rmal  l earn ing .

informal  learning contexts :  in  most  cases ,  l earn ing  i s  not

intent iona l  f rom  the  l earner ’s  point  of  v iew .

With in  the  di f fe rent  places  that  prov ide  i t ,  l earn ing  i s  perce ived  in
d i f fe rent  ways  by  the  act iv i t ies ’  part ic ipants ,  giv ing  r i se  to  an
interest ing  and  potent ia l  in terdependence  that  supports  cont inuous
learn ing  (Table  1 ,  p .  73 ) :
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2 . IGL :  GENERATION OF RELATIONAL SOCIAL CAPITAL

The  second  pedagogica l  aspect  re lated  to  IGL  are  the  pr inc ip les  of
sol idar i ty  and reciprocity  which  deve lop  the  recogni t ion  of  ourse lves

and  other  people .  Intergenerat iona l  learn ing  i s ,  there fore ,  an  ef fect i ve
st rategy  fo r  a  deep  deve lopment  of  the  emot iona l  and  af fect i ve
d imens ions  which  a l low  us  to  susta in  qual i ty  re lat ionsh ips  between
generat ions .

T a b .  1 :  P r e s e n c e  /  A b s e n c e  o f  t h e  c h a r a c t e r i s t i c s  t h a t  d i s t i n g u i s h  t h e
d i f f e r e n t  f o r m s  o f  l e a r n i n g  ( E U R O S T A T  ( 2 0 1 6 ) .  C l a s s i f i c a t i o n  o f
l e a r n i n g  a c t i v i t i e s ,  U E )
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In tergenerat iona l  l earn ing  usua l l y  happened  in  informal  learning
contexts  (with  fami ly  or  f r iends ) .  Current ly ,  the  IGL  approach  i s  most ly

used  in  non - fo rmal  l earn ing  contexts .  At  the  moment ,  there  i s  a  l ack  of
examples  of  in tergenerat iona l  educat ion  in  fo rmal  l earn ing  contexts .
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Chi ldren ,  young  people  and  the  e lder ly  can  re f lect  on  the  meanings  of
a l l  age  groups  dur ing  IGL  act iv i t ies ;  the  “other ”  age  becomes  an
opportuni ty  fo r  a  meaningful  and socia l ly - re levant  learning
exper ience .  

The  s t rong  cor re lat ion  between  intergenerat ional  educat ion and the
formation of  socia l  capita l  was  highl ighted  by  Gi l l ian  Granv i l le  in  her

work  “Rev iew  of  In tergenerat iona l  Pract ice  in  the  UK ”  (2002 ) .  

The  pedagogica l  re lat ionsh ip  between  IGL  and  soc ia l  capi ta l  can  be
expla ined  through  Lu ig i  Guiso ’s  perspect ive :

the  set  of  va lues  and bel iefs  shared  by  the  community  help  i t s

members  overcome problems  and  chal lenges .

 

Given  that  IGL  invo lves  mutual l y -benef ic ia l  act iv i t ies  fo r  di f fe rent
generat ions ,  compr i s ing  a lso  di f fe rent  cul tures ,  l earn ing  promotes
greater  understanding and respect  between  generat ions  and ,  thus ,

contr ibutes  to  bui ld ing  more  cohesive  communit ies  (Wermundsen ,

2007 ) .  Since  in tergenerat iona l  l earn ing  models  become  more
cul tura l l y  diverse ,  they  are  c lose ly  connected  with  the  socia l  capita l
paradigm  (Newman ,  Hatton -Yeo ,  2008 ;  Wermundsen ,  2007 ) .

Accord ing  to  the  World  Bank ,  soc ia l  capita l  means  ins t i tutes ,

re lat ionsh ips  and  norms  that  fo rm  qual i ta t i ve  and  quant i tat i ve  soc ia l
interact ion  with in  soc iety .  Soc ia l  capi ta l ,  however ,  i s  not  only  a  set  of
soc ia l  ins t i tut ions .  The  s t rength  of  these  connect ions  depends  upon
people ’s  mutual  t rust  and  behav iour .

 

As  Pierpaolo  Donat i  (2003 )  observes  in  “Capi ta l , ”  that  soc ia l  capi ta l  i s
the  deve lopment  of  re lat ionsh ips  that  help  to  enhance  goods  or
serv ices  through  exchanges  that  are  not  monetary ,  pol i t ica l ,
patron iz ing ,  nor  donated ,  but  are  a  gi f t  expressed  through  rec iproca l
soc ia l  exchanges .  This  rec iproc i ty  i s  given  without  monetary
ca lcu lat ion ,  knowing  that ,  when  one  needs  something ,  someone  e lse  –

who  i s  part  of  the  network  they  belong  to  –  wi l l  do  the  same .  

As  a  resu l t ,  a  soc ia l  in teract ion  mechanism  i s  created  that  favours
cooperat ion and knowledge disseminat ion .  Thus ,  soc ia l  capi ta l

enhances  in te l lectua l  deve lopment ,  which ,  consequent ly ,  fu r thers
compet i t i veness .
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Contact  and  communicat ion  between  generat ions  a l lows  sen iors  to
he lp  others ,  l i s ten ,  re f lect  and  of fe r  adv ice ,  permit t ing  them  to
cul t i vate  and  s t rengthen  the i r  sense  of  ident i ty ,  l imi t ing  the  fee l ings
of  lone l iness ,  depress ion  and /or  anx iety  of ten  caused  by  advanced  age .

This  l eads  to  an  improvement  in  wel lbe ing  and  se l f -esteem ,  as  wel l  as
a  boost  in  cogni t i ve  and  soc ia l  sk i l l s .  

Older  people  can  generate  community -based  l earn ing  exper iences  not
just  fo r  themselves  e .g . ,  other  adul ts  and /or  young  people .  IGL
becomes  a  powerful  force  generat ing stabi l i ty  and socia l  capita l  as

people  of  a l l  ages  help  each  other  achieve  the i r  educat iona l ,  personal
and  profess iona l  goals .

3 .  IGL :  TRANSFORMATIVE LEARNING

Trans format ive  learn ing  theory  was  deve loped  by  Jack  Mezi row  in  the
late  1980s .  He  used  th i s  theory  to  descr ibe  how  people  deve lop  and
use  cr i t ica l  se l f - ref lect ing  to  cons ider  the i r  bel ie f s  and  exper iences ,

and ,  over  t ime ,  change  the i r  way  of  see ing  the  wor ld .  Mezi row
descr ibes  t rans format ive  learn ing  as  “ learn ing  that  t rans forms
problemat ic  f rames  of  re ference  to  make  them  more  inc lus ive ,
ref lect ive ,  open,  and emotional ly  able  to  change . ”  

From  th i s  perspect ive ,  IGL  learn ing  i s  t rans format ive .  

Dur ing  the  learn ing  process ,  the  meanings  and  va lue  of  the
exper iences  can  t rans form ,  get  a  new  “charge ”  of  meaning ,  and  open
up  to  new  learn ing  and  perspect ives .  A  sor t  of  “ l iberat ion ”  of  adul ts
who ,  as  Mezi row  expla ins :

“…as learners ,  we are  pr isoners  of  our  personal  h istory .  However
able  to  g ive  meaning to  our  exper iences ,  we al l  must  start  f rom
what we have been given and operate  within  the hor izons  set  by
the way of  seeing and understanding that  we have acquired
through previous  learning.”  (Mezirow)

Ref lect ion  and  discuss ion  af ter  the  l earn ing  exper ience  are  very
important .  The  Senior  Educator ,  af ter  t rans fer r ing  the  knowledge  in  an
intergenerat iona l  context ,  recons iders  his /her  l i fe  exper ience ,

apprec iates  i t  more  and  sees  him /herse l f  in  the  other  ro le .
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4. IGL :  RECIPROCITY AND PROXIMITY BETWEEN
GENERATIONS

Ear ly  approaches  to  in tergenerat iona l  l earn ing  focused  on  one -way
exchanges  and  outcomes .  For  example ,  ef for ts  to  get  adul ts  to  educate
the  young  or  gett ing  the  young  to  support ,  serve  or  ass i s t  older
members  of  soc iety .  Current ly ,  most  s tudies  recognise  the  importance
of  more  rec iprocal  inputs  and outputs  of  IGL  programmes ,  invo lv ing

a l l  ages  and  two -way  exchanges  (Kaplan ,  2002 ) .  

From  th i s  point  of  v iew ,  the  dimens ion  of  mutual  part ic ipat ion  i s

ev ident  in  in tergenerat iona l  educat ion .  I t  becomes  an  important
pedagogica l  e lement  and  process  which  makes  the  improvement  of
re lat ions  between  generat ions  a  main  goal .  In tergenerat iona l  pract ice
becomes  more  dynamic  (non - l inear ) ,  recurs i ve ,  const ruct i v i s t ,  soc ia l l y
s i tuated  and  in formed  by  postmodern  theor ies  of  empowerment .  

Karen  VanderVen  argues  in  both  “The  Road  to  In tergenerat iona l  Theory
i s  Under  Const ruct ion :  A  Cont inu ing  Story ”  ( 1999 )  and
“ In tergenerat iona l  Theory  in  Soc iety ”  (2004 )  that  th i s  approach  would
a lso  imply  that  in tergenerat iona l  educators  should  a l low  fo r  greater
part ic ipat ion of  a l l  ages  in  the  program ’s  des ign ,  implementat ion

and  eva luat ion  with  rec iproca l  inputs  and  ef fects .

5 . IGL :  AGENCY

As  highl ighted  in  the  in t roduct ion ,  IGL  i s  emerg ing  as  a  new
reference  fo r  the  susta inabi l i ty  of  re lat ionships  and wel lbeing of
a l l  age  groups ,  in terpret ing  i t  with in  the i r  in terdependence  and
complex  network .

 

This  perspect ive  i s  a lso  based  on  the  theory  of  the  capabi l i ty
approach  which  cons iders  and  works  toward  an  ex is tent ia l

concept ion  of  wel lbe ing ,  focus ing  on  the  deve lopment  of
re lat ionsh ips  and  wel lbe ing  (Sen ,  1999 ) .  The  capabi l i t y  approach
assumes  that  the  f igure  of  human  deve lopment  as  deve lopment  “ fo r , ”

“ through ”  and  “of ”  people ,  or  a  combinat ion  of  human  pr ior i t ies ,  rea l
par t ic ipat ion  and  deve lopment  of  human  resources  and  the i r  sk i l l s
(ul -Haq ,  1999 ,  p .  21 ) .
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Thus ,  the  capabi l i t y  approach  cons iders  the  poss ib i l i t y  of  act ing,
part ic ipat ing,  express ing and empowering  as  essent ia l  r ights  fo r  the

human  being ,  the  poss ib le  express ion  of  his  c i t i zensh ip ,  and  the
expans ion  of  democrat ic  processes .

 

Accord ing  to  Amartya  Sen ’s  “Development  as  Freedom ”  ( 1999 )  an  agent
i s  someone  who  takes  act ion  to  br ing  about  change .  Consequent ly ,  the
term  “agency ”  represents  the  acquis i t ion  by  the  person  who  achieves

goa ls  and  the  va lues  they  cons ider  important  (Sen ,  2010 ) .

An  under ly ing  assumpt ion  i s  that  the  concept  i s  inherent ly  and
soc ia l l y  pos i t i ve ,  as  agents  are  fo l lowing goals  that  have value for
other  people  (Alk i re ,  2005 ) .  Agency  i s  in f luenced  by  both  ind iv idua l

(mater ia l ,  human ,  soc io log ica l  and  psycholog ica l ) ,  col lect i ve  assets
(hav ing  a  vo ice ,  organizat ion ,  representat ion  and  ident i ty )  and
capac i t ies .  

 

The  capabi l i t y  approach  a ims  to  ident i f y  potent ia ls  and restr ict ions
to  human wel lbeing .  

There fore ,  the  capabi l i t y  approach  i s  cr i t ica l  of  the  idea  of  v iewing
human  capi ta l  as  a  s imple  funct ion  of  economic  growth  and  soc ia l
s tab i l i t y .  Ins tead ,  i t  focuses  on  conceptua l i s ing  and  eva luat ing
condi t ions  and  soc ia l  ar rangements  that  enable  people  to  perform
wel l .  

From  th i s  angle ,  we  can  assume  that  the  in tergenerat iona l  l earn ing
approach  and  capabi l i t y  approach  are  in terconnected  s ince  by
shar ing exper iences  and values ,  IGL  educators  become the agents
in  an inc lus ive  society ,  leading to  common change.
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So  what  could  be  the  models  to  insp i re  and  support  l earn ing  in  an  IGL
set t ing ?

Coaching

A  s t rategy  that  inc ludes  some  features  of  t rad i t iona l  l earn ing
deve lopment  and  the  need  to  l earn  “exper iences  in  pract ice , ”  the
method  that  i s  used  in  coaching  groups .  Coaching  models  recognise
that  l earn ing  i s  based  on  pract ice .  I t  i s  now  accepted  that  ef fect i ve
coaching  can  be  car r ied  out  among  peers  and  inc lude  cont inuous
model ing  of  guidance  in  act iv i t ies ,  support i ve  feedback  and  spec i f ic
observat ions .

Peer  Review

A  regular  pract ice  of  v i s i t ing  and  observ ing  others  whi le  they  are
doing  the i r  job  or  act iv i ty .  Peers  prov ide  feedback  and  ass i s tance  to
support  ind iv idua l  l earn ing ,  community  improvement ,  and  part ic ipant
learn ing .  The  so -ca l led  “cr i t ica l  f r iends  groups ”  are  an  example  of  the
ef fect i veness  and  success  of  such  a  model  in  t ra in ing  pract ices .  The
use  of  shared  observat ion  protoco ls  a l lows  fo r  advance  planning  of  the
learn ing  process  and  focus  on  the  observat ion .

Cooperat ive  Learning

When  pract ices  are  s tudied  together  or  research  i s  car r ied  out  to  so lve
problems ,  part ic ipants  usua l l y  help  –  and  are  helped  –  to  deve lop  new
ideas  and  ways  of  managing  problems .  What  i s  s tudied  and  l earned  in
groups  i s  subsequent ly  used  to  improve  the i r  sk i l l s ,  ra i se  qual i ty
expectat ions ,  and  create  engaging  and  re levant  act iv i t ies .  In
par t icu lar ,  cooperat i ve  groups ,  with in  IGL  act iv i t ies ,  can  fo rm  a  more
pos i t i ve  v iew  of  sk i l l s ,  invo lved  in  meaningfu l  col laborat ions  and  a l low
the  use  of  new  teaching  pract ices .  The  ef fect  i s  der ived  f rom  pos i t i ve
interdependence ,  f rom  the  assumpt ion  of  ind iv idua l  and  soc ia l
respons ib i l i t ies ,  rec iproca l  in  IGL  act iv i t ies .

6. IGL :  TEACHING PRACTICES
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improvement  of  wel lbe ing ,  se l f -esteem  and  heal th
greater  awareness  of  the  problems  that  the  generat ions  are  fac ing
deve lop ing  s t ronger  connect ions  with  the  community  

break ing  age -based  s tereotypes  

l earn ing  based  on  community  pro jects  or  problem  so lv ing
improvement  of  in terpersona l  soc ia l  sk i l l s  and  communicat ion  sk i l l s
greater  knowledge  and  unders tanding  of  the  community
o lder  people  s tay  longer  in  the i r  own  homes ,  ins tead  of  l eav ing  fo r
sen ior  care  homes
rec iproc i ty  in  the  fo rm  of  l earn ing  and  exchange  of  sk i l l s
recogni t ion  of  the  va lue  of  each  generat ion
more  space  fo r  mentor ing  and  deve lopment  of  f r iendsh ip  and
so l idar i ty

Problem-Based Learning

The  problem -based  l earn ing  method  guides  l earners  to  di rect  the i r
learn ing  through  inqui ry .  The  Senior  Educator  plans  to  work
col laborat i ve ly  as  i f  in  a  team  pro ject  whose  job  i t  i s  to  seek  so lut ions
to  the  problems  posed  (both  disc ip l inary  and  rea l -wor ld ) .  Part ic ipants
must ,  there fore ,  s t ructure  the i r  knowledge ,  re -e laborate  i t  and  apply  i t
in  pract ice  to  ar r i ve  at  a  so lut ion .  The  problem -based  method  i s  a  key
st rategy  to  t ra in  people  as  independent  and  autonomous  th inkers .

Furthermore ,  hav ing  to  plan  the i r  research  act iv i t ies  independent ly ,

part ic ipants  act ivate  di f fe rent  l earn ing  s t rateg ies  accord ing  to  the i r
needs .

IGL :  General  Results

From  a  pedagogica l  point  of  v iew ,  some  in tergenerat iona l  l earn ing
opportuni t ies  and  outcomes  emerge  as :
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fo rmal  research  and  academic  discuss ion  concern ing  the
intergenerat iona l  learn ing  ( IGL )  approach  (Chapter  1  and  6 )

analys i s  of  best  pract ices  in  the  pro ject ’s  partner  countr ies  (Chapter
2 )

in terv iews  conducted  with  20  Adul t  and  Senior  Educators  in  f i ve
countr ies  (Chapter  3  and  4 )

the  se l f - re f lect ion  procedure  of  the  partners  in  IGL  set t ings
(Chapter  5 )

Intergenerat iona l  learn ing  i s  a  way  to  learn together  and f rom
dif ferent  generat ions .  When  older  and  younger  generat ions  work

together ,  they  gain  sk i l l s ,  va lues  and  knowledge .  

Intergenerat iona l  learn ing  can  take  place  in  a  var iety  of  soc ia l  set t ings
— fo rmal ,  non - fo rmal  and  in formal—and  through  di f fe rent  programmes
which  help  s t rengthen  soc ia l  capi ta l  and  bonds  by  creat ing  soc ia l
cohes ion  with in  communit ies .

 

Current ly ,  older  adul ts  of ten  do  not  per form  a  contr ibut ing  ro le  in  IGL
exper iences .  In  most  IGL  programmes ,  young  people  serve  or  teach
older  adul ts .  The  absence of  rec iprocity  f rom  older  adul ts  dimin ishes

the  outcomes  of  the  in tergenerat iona l  learn ing  approach  and  i s
assoc iated  with  an  increase  in  depress ion  (Hernandez  &  Gonzalez ,

2008 ) .  When  older  adul ts  acqui re  an  act ive  and contr ibut ing ro le
through  in teract ions  with  young  people ,  they  increase their  sense of
meaning  (Hegeman ,  Roodin ,  Gi l l i land ,  &  Ó ’F lathabháin ,  2010 ) .  

 

To  achieve  th i s  goal  and  to  change  the  usual  ro les  in  IGL ,  we  explored
the  spec i f ic  learn ing  needs  of  older  generat ions ,  and ,  f rom  the
perspect ive  of  educators ,  the  competences  and  sk i l l s  elder ly  people
must  possess  when  they  are  in  a  teaching  ro le ,  through :

CONCLUSION
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As  a  resu l t  of  the  in terv iews  (Chapter  3  and  4 )  and  the  good  pract ices
ana lysed  (Chapter  2 ) ,  i t  emerged  that  the  f ie ld  of  IGL  is  st i l l
underdeveloped,  exper iences  are  not  numerous ,  and  the  ro le  of  the

e lder ly  i s  s t i l l  underest imated .  In tergenerat iona l  act iv i t ies  are  most ly
connected  to  dig i ta l  and  l anguage  sk i l l s  deve lopment ,  paint ing
courses ,  reading  c lubs ,  cogni t i ve  s t imulat ion ,  soc ia l  and  cul tura l
competences ,  af ter -school  act iv i t ies ,  tutor ing ,  ar t  workshops  and
courses  on  popular  cul ture .  These  act iv i t ies  enable  part ic ipants  to
improve  technical ,  t ransversal  and personal  sk i l l s .  

 

A  poss ib le  prof i le  for  the IGL Senior  Educator  has  been  proposed

(Chapter  3 ) ,  with  the  competences  that  sen iors  should  acqui re  in  order
to  become  IGL  educators .  The  chal lenges and needs  of  the  e lder ly

dur ing  the  l earn ing  process  have  a lso  been  explored  (Chapter  4 ) .  

 

This  report  has  been  supported  by  theory  and research  (Chapter  1

and  6 )  suggest ing  that  adv ice -giv ing  and  shar ing of  wisdom  can  be

benef ic ia l  fo r  older  people .  By  shar ing  adv ice ,  older  adul ts  acqui re  an
act ive  and  contr ibut ing  ro le  dur ing  in teract ions  with  young  people ,

which  in  turn  helps  increase  generat i v i ty  and  a  sense  of  meaning
(Hegeman ,  Roodin ,  Gi l l i land ,  &  Ó ’F lathabháin ,  2010 ) .  

Teaching  younger  people  of fe rs  an  opportuni ty  fo r  sen iors  to  re -

eva luate  the i r  past  as  something  usefu l  and  va luable .  Seniors  der ive
the  adv ice  in  the  context  of  rev iewing  the i r  past  exper iences  which
may  a lso  have  benef ic ia l  ef fects  (Sabi r ,  Henderson ,  Kang ,  &  Pi l lemer ,

2016 ) .  

 

The  data  in  th i s  report  wi l l  serve  as  a  base  fo r  the  educat ional
resources  that  wi l l  be  deve loped  in  fu r ther  phases  of  the  pro ject

“AGE :WISE ” :  DIDACTIC  GUIDELINE  fo r  adul t  educat ion  ins t i tut ions  and
LEARNING  MATERIAL  fo r  a  sen iors  “ t ra in ing  sk i l l s "  course .
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