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1 Age heterogeneity  

1.1 The introduction  

Demographic change presents humanity with new challenges. The population is getting older and 
older, and birth rates are falling. This increases the importance of learning from each other , with each 
other, and also about each other, across generations.  This results in new responsibilities for all; 
combining  the potential of the younger generation with the experience of the older generation and 
using it for society . This is, in short, the idea behind intergenerational learning.  

It is impossible to imagine to day's society without intergenerational projects. The interaction of young 
and old is omnipresent . Young people help older people with the latest technology or social media, 
while older people show them how to make jam, plant a garden or install winter tyr es. 

 

The following learning module explains what intergenerational learning  means in general, how 
important  this social exchange is, what benefits  can be gained from it, and how to organise  the 
exchange of knowledge in the best possible way. For this, we need background knowledge about the 
different generations and their characteristics, how far they are different from each other, and what 
they have in common. And in case things don't work o ut as smoothly as we would like, we learn how 
to deal with the issue of confl ict  and how to resolve it in the simplest way possible.  

 

1.2 Intergenerational learning  

Learning across several generations reduces the isolation of older people from younger people. By 
getting to know each other, prejudices, scepticism and stereotypes can be reduced, and cooperation 
can be established. By solving problems together, society stays innovative. The aim is to preserve the 
social capital of society through this.  
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Successful intergenerational activity is characterised by a good cooperation between the professional, 
relationship and action levels.  

 
Why is it so important to learn from and with each other? What are the goals of this project and what 
are the benefits for the participants?  
 
Sharing experience and knowledge gives a satisfying feeling, both for older and younger people. 
Experience that is "in demand" enables contact and exchange betw een the generations, getting to 
know each other and the understanding that leads to this creates a harmonious cooperation between 
young and old. 
 
Older people appreciate being engaged in social activity. This on the one hand promotes change and 
social contacts, and on the other hand it leads to confirmation and recognition. Young people, in turn, 
benefit from the experiences of the older generation and gain knowledge very early on, through 
interaction that they may only be able to experience in the course o f their lives. This knowledge 
advantage allows them to compare their own knowledge with those of the elder generation, but 
experience has to be gained by oneself and cannot be transferred or spared.  
 
This kind of learning also helps to reduce stereotypes and prejudice against each other. Through 
contact with other generations, there is a lively exchange of knowledge, which, among other things, 
keeps up the cognitive performance of the older persons; pe ople stay mentally active and oriented.  
 
However, there are several factors that can complicate the joint learning process of intergenerational 
learning . 
 

 
One important aspect is the own learning experience  that each person involved brings to the project. 
People with little positive learning success can be just as unenthusiastic about subsequent learning as 
people who shy away from or even reject social contact with others, emotional exchange with strangers 
or the intellectual test of strength with others.  
 
One factor that needs to be taken into account is the difference in learning strategies . The time each 
person needs to gain knowledge can have a negative impact on the speed of learning. The knowledge 
stock at the beginning of an intergenerational learning unit shows large differences. To avoid this, it 
can be helpful to work on new topics that all participants do not yet have any basic knowledge of.  
 
In order to accommodate all generations, it is helpful t o build up the curriculum with commonly 
designed open spaces, so that each generation can set its own focus, which can be worked on in depth. 
By bringing together the common - intergenerational - competences, something completely new can 
emerge from this, which can be designed as a project goal.  
 
The place of learning  could also lead to problems in the learning process. There are places that are 
avoided by the young, there are places that do not suit the older generation. Therefore, it should be 

 

The basic trust in the own abilities of each participant is the basis for successful l earning together .     

Important  
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considered  to choose a place of commonality - a place of encounter - that covers the needs of all 
people involved and creates a pleasant learning atmosphere.  
 
There are different methods to facilitate th is teaching -learning exchange. From school we know the 
classical lecture of the teacher in front of the group. But learning can also take place in a different way. 
 
Whether you read a book, take part in  an educational trip, visit a museum or attend a lecture, all these 
activities will broaden your intellectual horizons and therefore fit under the heading of education. The 
realisation that learning does not only take place in institutions created for this purpose, such as 
school, university or further education academies, and ends with a formal qualification, has led to a 
difference being made between three different types of learning . 
 
Formal learning  Target-oriented learning in an educational institution, with a 

certificate of completion (certificate, diploma, master diploma, etc.). 
Learning objectives and learning time are clearly structured.   

Non -formal learning  The learning objective and learning time are specified, final 
documents are handed out, but the learning takes place outside an 
educational institution. Examples are courses, in-house further 
education or private language courses.  

Informal learning  Learning in everyday life, within the family, among colleagues, in 
leisure time. It is not structured and does not lead to a certificate of 
completion.  

 
When talking about  adult education or further education, we usually mean the part of the field where 
people of different generations come together to learn together on the basis of their interests, of their 
own free will . A classic example of non-formal learning  is language courses, which are attended for 
professional development or private reasons, such as preparation for a holiday.  
This type of learning offers a wide range of opportunities to meet many different needs . The primary 
purpose is to share and transfe r knowledge . Along the way, barriers between generations and the 
distance between different age groups are broken down.   
 
Intergenerational learning  is and was (and still is) considered informal  as it mainly takes place within 
families or similar groups. It is regarded as the oldest form of informal learning. Nowadays however, 
the family alone is no longer able to transmit knowledge as it did in the past and knowledge exchange 
takes place outside the family. Thus, intergenerational learning is becoming  top ical for formal and non -
formal education .  
 
Let's have a look now at how you can make the most of generational differences.  



Age heterogeneity  

5 

1.3 Positive benefits of age heterogeneity in teaching -
learning processes  

Teaching and learning in intergenerational groups is a challenge for young and old . Different ideas 
about the teaching -learning method, biographical differences , different experiences  and differences in 
advanced knowledge are three examples that can make it difficult for generatio ns to learn together. 
The aim is for all generations involved to interact with each other both as teachers and as learners and 
to learn from, with and about each other.  

This involves finding common priorities and to establish them in a committed manner.  

 

Heterogeneity  comes from the Greek language and means " diversity ". Everything that is different 
from the norm is heterogeneous.  

 
Every person is different, individual, unique, fundamentally diverse, incomparable. In society, the term 
heterogeneity is often referred to as diversity, although both mean the same thing. It refers to the 
diversity of our society . Regardless of gender, age, religion, sexual orientation or origin, everyone 
should receive the same appreciation and recognition.  
It is not just about highlighting differences, but rather about what we have in common, what unites us. 
People may have different nationalities, diff erent worldviews, but still practise the same religion, be 
heterosexual and have the same physical limitations. All that connects.  
 
Diversity aims to unite the different characteristics of several people and to break down the hierarchical 
relationships oft en created by differences and to put everyone on an equal basis.  
 
Age heterogeneity is also coming along with diverse benefits for all generations  involved. Persons at 
different age have different experiences to exchange . Furthermore, on the one hand tradi tional 
knowledge is forwarded to the younger generation e.g. cultural heritage , customs, recipes etc. and on 
the other hand the younger generations brings in new aspects e.g. knowledge of advanced technology.   
 

 
 
While in socio-political terms, thanks to the law, equality is legally regulated, in the pedagogical context 
it requires the willingness of each individual to deal respectfully with the diversity  of fellow human 
beings, regardless of rules and norms.  
 

Hint  
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Respect: In former times, age, knowledge and experience were guarantors of respect. This respect has 
been lost through a different education. Respect for knowledge and experience has become obsolete 
through permanent access to  the internet. Today, respect is earned by those who set an example and 
meet their opposite number at eye level. This different view, which usually goes hand in hand with a 
curt "hello" as a greeting for young and old, is often seen as disrespectful and al ienating by people 
aged 45+. 

Ecology: People don't separate waste, but sustainability is important to them? Since 2019, the year of 
Greta Thunberg, at the latest, the young generation has realised that rapid action is required with 
regard to environmental/ climate protection. Expectations towards decision -makers (teachers, 
politicians, parents) have increased. The pressure of young people on political decision -makers is 
increasing. While waste separation was the ultimate ecological progress in the 90s, today 's youth 
demands much more. Topics such as upcycling, unpackaging and sharing are at the top of current 
environmental protection programmes.  

 

Upcycling means reusing waste or old products to create something new. For example, fashionable 
handbags are made out of unused old jeans .  
 
Unpacked makes it possible to buy loose food in order to avoid packaging waste. Customers bring 
their own containers, such a s glass jars. They bring their own containers, such as glass jars, which 
are refilled in the shop.  
 
Sharing means the organised, communal use of existing resources such as cars, tools, food, etc .. 
The term is also used in the context of the "Sharing" concept. 
 
However, also old knowledge is requested nowadays again from young people: 
* Old craft becomes popular again  for upcycling and DIY (knitting, sewing, etc.) 
*interest in self -made products is rising (e.g. making your own homemade jam)  
etc. 

 

Commitment : Generation Z's greatest difficulty is making decisions. Endless possibilities present 
themselves, which is why young people do not want to commit and decide spontaneously. It is very 
unlikely that young people will keep their appointments, especially since these digitally made 
agreements are not considered binding.  

Generations Y and older think differently, because what they have in common is that appointments 
and verbal contracts are valid. In these social groups, it was and still is impor tant to keep one's word 
and to stick to agreements, even if one doesn't enjoy it.  

 

It is completely normal to be different. Everyone will agree with that, but in everyday life it often works 
differently, because hardly any of us have learned how to deal w ith different ways of seeing and living.  

 

Excursion  
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What generational confl icts can arise and how can they be resolved?  

Conflicts arise when different generations stand in a relationship of dependency to each other, and 
different ideas, expectations and preconditions clash. However, this also creates a relationship, 
because people have measured each other's strengths and therefore get to know their opposite 
person better. Since only a few people can stand negative tensions for long, the road towards each 
other usually goes faster than you think. This creates a feeling of solidarity.  

 

Conflict is the confrontation of different views/opinions/interests, leading to discord or 
disagreement, between at least two people or groups.  

 

Let's take a look at a few examples: 

Remember  
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Overtime at work:  

For the baby boomer generation, overtime is something taken for granted. Gradually, Generation Z 
is now moving into the labour market. People of this generation have a completely different attitude 
towards it. Free time is more important than overtime. I am not prepared to wo rk longer hours, if 
necessary, I will quit. 

 

Climate change/climate catastrophe:  

"Friday for future" activists demand that politics, business and society treat resources with more 
respect, because life as it is now will lead to collapse. Older generations  recognise the importance 
of the topic, but demand that the younger ones stand up for it in their free time and not use their 
school days to go on strike for it.  

 

Progress:  

Young people are learning to use new media/machines in a playful way. People over  50 fear this 
rapid progress and feel useless and at a vulnerable position. To counteract this, there is a need for 
respect on both sides and an offer of intergenerational learning in the form of mentoring or 
coaching.  

 

Smartphones:  

Today's 16-year-olds cannot comprehend what life was like without the internet, without social 
media. People over 60, on the other hand, do not understand why the mobile phone always has to 
be with them, always at hand, and how one has to move in the digitalised world in order to be 
accepted. 

 

Communication:  

Older people prefer to communicate face to face, looking for the personal conversation. The 
younger generation, who have grown up with the latest communication channels such as Facebook 
or Instagram, choose the electronic fo rm of communication. This is much faster, but also carries 
the risk of being misunderstood, as the direct exchange with the other person, and thus facial 
expressions, gestures and speech melody are missing. Apart from that, digital messages can 
overwhelm t he older generation because of the fast speed.  

 

Politics: 

Today's youth want to help shape politics and therefore their own future. New youth organisations 
actively engage in events and demand acceptance and respectful use of their voices. Older people 

Example  
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are often of the opinion that performance must first be made, both in terms of education and by 
paying taxes, before they are allowed to influence political events.  

 

These different perspectives on life are the salt in the soup of intergenerational cooperat ion. 

 

What are the 4 types of conflicts and how can they be successfully resolved?  

Disagreements, misunderstandings or misconduct can destroy many things. Often friendships that 
have lasted for years come to an end, relationships break up, families go their separate ways or love 
relationships are on the point of breaking up.  

For harmoni ous cooperation, it is important to identify conflicts at an early stage and to counteract 
them.  

" I don' t know what it is,  but something is wrong".  

More information on the topic of conflicts, how to deal with them successfully and how to resolve 
conflicts can be found in Learning Unit 6.  

 

The following chapter shows how to optimally support the exchange of knowledge.  

1.5 Learning from each other  

There are many definitions of learning; however, what they all have in common is the fact that learning 
is a process that is meant to change . Learning together often happens by chance and without a system, 
so it is particularly important to prepare for interg enerational learning . 

In this regard, the quote of Pearl S. Buck, a US-American writer, shall guide us in the following chapter:  

"Let the young go their own way, but a few guides wil l not hurt."  

What is the benefit of learning from each other?  

Community -based, intergenerational learning helps to broaden horizons by bringing in individual 
potentials . The cooperation of young and old supports the understanding of each other, reduces 
prejudices and creates solidarity between the generations. The tr aditional cooperation between 
generations is to be transformed into a cooperation that is able to work out, cope with and solve social 
challenges together.  

The basic conditions for this are openness and commitment on the part of all those involved. In 
addition, in an intergenerational context, the social climate as well as the personal and social 
competence of the individual persons are important. They are crucial for the success of the learning 
process.  

How do people get into conversation with each other ? 
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Mutual Openness:  Through mutual openness, the intergenerational group was able to get used to 
each other very quickly and an interesting group dynamic developed. It is important to listen and to 
ask questions even if somethin g uncomfortable happens.  

Empathy: In the museum, some wanted to be on their own, others were looking for a conversation 
within the age group, others were looking for a conversation with older people in order to question 
their experiences. Here, all participants showed a lot of empathy in dealing with the others. It is 
important to put oneself in the role and perspective of the other person.  

Acceptance: In the following discussion about the past, different opinions came up, nevertheless 
everyone remained tolerant and respectful in the discu ssions. It is important to treat the other person's 
differences with respect.  

Frustration tolerance:  Much of what the 55+ generation brought with them in terms of knowledge 
generated a lack of interest among the younger ones. The willingness to share more details about life 
before this generation did not lead to the expected success. It is important to be able to tolerate the 
fact that a wanted goal cannot be achieved.  

Being able to to lerate differences:  Even if there was sympathy for each other, there were  still 
differences of opinion, especially on the topics of technical progress, environmental protection and 
politics. It is important to be able to accept the differences and still stay in harmony.  

 

The ability to connect with other generations can be developed through practice.  

 

Let us now look at the motivations that can lead to the desire to learn together .  

On the one hand, learning together leads to a lot of recognition on both sides , on the other hand, 
earning success is a common goal . The voluntary nature of participation in the exchange with the 
respective other generation offers informal access . The educational benefit strengthens self -
confidence and offers the people involved a deeper insight into and a change of perspec tive on already 
familiar topics.  

Educational activities like this help to prevent learning disengagement among older people and raise 
their motivation to work. The health -specific aspect is the protection of mental and physical health. The 
development of n ew contacts and the extension of the social network prevent isolation and a life on 
the edge of society. Being together in the course strengthens the personality and makes it easier to 
cope with crisis situations in life.  

The most important reasons for bei ng motivated to share one's knowledge with others are acceptance, 
meaningful use of time, personal development, building new contacts and getting to know and 
accepting the viewpoint of a counterpart from another generation.  

In order to be able to reach the  common goal - continuing education - a plan is needed.  

In the following we will deal with the necessary steps to be able to start the teaching -learning process 
and the question of where you can get support in this regard.  

Hint  
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Ideas often arise very spontaneously, out of a situation, for example by looking at others and 
comparing how you would have done it. But how do you get from the idea to the finished teaching 
concept and what exactly do you need to make your teaching successful?  

 

Step one should be to think about WHAT exactly you want to share, if you already have enough 
knowledge, if you need further literature, and what other things are needed.  

Once the material question has been clarified, it is time to deal with the how and where.  

The HOW depends o n the teaching content. While manual work is primarily taught practically, and 
often requires machines, theoretical knowledge requires a properly comprehensive curriculum.  

Regarding the location WHERE the project should take place, it is important to cons ider the technical 
requirements and it is helpful to get in touch with different institutions locally or in the near 
surrounding area.  

We will deal with the creation of a training manual for your training measure in the next learning unit. 
Before that, however, we would like to give you a little support on the way from idea to action.  

Stock-Illustration-ID:682230202 

Where can one find suitable rooms, work instructions, training material, practical tips?  

Where?  

Just as important as the script is the  place where you want to teach. Depending on the project, several 
locations are possible, or perhaps only one specific one, such as a wood workshop , depending on 
WHAT you are going to share. 

Ask at the magistrate's office/municipal office which public spac es can be offered to you. Educational 
institutes are also happy about new offers, contact the different providers directly. They can usually 
help you with tips and tricks on site.  
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1.6 Summary  

In Learning Unit 1, we dealt with maintaining a vibrant life for young and old through the interaction of 
different generations . Demographic change, technological progress and socio -political challenges 
require the cognitive exchange of knowledge in both d irections.  

Learning is an ongoing process  that accompanies you throughout life, regardless of where you are or 
what you do. For example, informal learning is considered to be any kind of knowledge acquisition  that 
happens incidentally, completely unstruct ured, through friends or family, through media or in the 
company of others. This is distinguished from the other two forms of formal and non -formal learning, 
those types that are consciously engaged in.  

You know that learning is structured in three parts : on the subject level through the exchange of 
knowledge, on the relationship level  through interaction and on the action level through doing things 
together.  

In the section "The Diversity of Generations", from the Baby Boomer Generation to the Beta Variant , 
you learned that many needs have changed, disappeared or completely new ones have been added . 
It is important to respect these needs when planning a cross -generational project in order to enable 
friction -free, relaxed cooperation. You already know the ch aracteristics of intergenerational 
communication methods  and can implement and guide them accordingly.  

Tolerance, openness and enthusiasm for learning in a heterogeneous group are basic requirements 
for success. Emerging conflicts serve to broaden horizon s and are solved professionally - with the help 
of Learning Unit 6.  

Concluding this learning unit, you will find support regarding your course  location, the required 
literature and your working materials.  

In the next learning unit we address the question , what happens after the idea. What does it take to 
become a successful teacher? 

  



https://www.agewise.eu/
https://creativecommons.org/licenses/by/4.0/
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2 Discover your teaching potential  

2.1 The introduction  

How important is the quality of the presenter's work?  

In addition to the task of imparting knowledge, the presenter  also has the role of a trainer. Those who 
manage to present their enthusiasm for the topic and the content in a credible way and use their effect 
on the participants consciously  will be able to carry away the audience.  

Your personal teaching/learning potential should be used in a strength -based way and developed 
according to your pedagogical environment. Tasks you want to propose should be adapted to your 
target group and correspond to your qualifications . 

 

Starting from this, in this learning unit we are going to discuss the tasks of presenters , what know-how 
you already have, what values you cultivate  and are important to you, and how you can weave these 
into your future work and present them successfully.   

 

2.2 Seniors as teachers  

Now let's look at your role as a teacher in the first step.  

Humans are considered to be "homo discens", a learning being that is dependent on learning in order 
to exist at all. Constantly learning new things or relearning what we have learned is a necessity for 
human survival. Our ancestors already passed on vital inform ation to others.  

You, as the  educator  now slip into this role. But how is this role defined?  

People who lecture in front of groups belong to the category t rainer / seminar leader/course leader. 
They accompany a learning group  and have the multifaceted ta sk of organising the workshop/course , 
imparting relevant knowledge, leading the group  and motivating active learning. They are employed in 
adult education, in -company continuing education or at private and municipal educational institutes.  

Regardless of the professional skills you need to be able to shape the content of your seminar, the 
following character traits can help you to get off to successfully get started: 

Right from start , you should enjoy contact with other people . Your enthusiasm makes it easy for you 
to engage your audience with your thematic content . You need a healthy dose of assertiveness to be 
able to steer the group and intervene if necessary.  



http://www.berufslexikon.at/
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The following table gives you a brief overview of the most important qualifications in the training 
context that you need to be able to manage seminars successfully: 

 

Skills and Competences  Requirement  

Conceptual  competence  The ability to create new concepts or revise existing 
ones and tailor them to a specific clientele.  

Communicative  competence  It is not only the words that need to be well thought 
out, but also impressive body language. This is 
indispensable for the credibility of a speaker.  

Conf l ic t competence  When a seminar runs out of control, disagreements, 
differences of opinion or frictio n arise. 
If there is conflict, it is the teacher's task to de -
escalate the situation in the group or in the course 
of individual discussions.   

Rhetor ical  competence  On the one hand, a target group -oriented choice of 
language is needed to gain acceptance; on the other 
hand, clever use of language can generate attention, 
emphasise content and influence the mood.  

Presentation ski l ls  The targeted choice of technical means, the 
preparation of the corresponding scripts, but also 
the adherence to the given pre sentation time are 
important parameters in the transfer of knowledge.  

Moderative  competence  With the help of the moderative technique, learning 
content can be conveyed in a more personal way so 
that the sustainability of what is learned is given. 
Following exercises, each individual is encouraged 
to reflect on the meaning of the task and ask 
questions.   

Ref lexive  competence At the end of the day or workshop/course , there is 
usually a feedback round in which the content, 
scripts, methods and role of the presenter are 
assessed. The self-critical reflection and the review 
of the seminar represent this competence.   

Methodical -didactical  competence  This competence determines the method to be 
used in the teaching-learning process. There is a 
variety of methods to choose from, such as face -to-
face lecture, discussion or individual work. It is rarely 
the case that only one of these methods is chosen, 
usually it is a bundle of them.  

Social  competence  In order to convince a group, it is indispensable to 
be able to respond to each individual person and to 
meet them with empathy. The so-called pick-up of 
the participants is one of the most important steps 
in the training context.  

Entrepreneur ial  competence  

Anyone who wants to work in the education sector 
on a self-employed basis needs basic business 
knowledge: 
As a teacher you have to think of expenses and 
revenues. What are the costs for the course (e.g. 
materials, excursions, etc.)? What are the revenues? 
Is it profitable? Consider also any overheads (e.g. 
room, electricity, heating, etc.) 
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Which of these skills you already have and which you still need to acquire or improve in order to turn 
your idea into the finished seminar, is what we will deal with a little later.  

 

 

Similar professional groups are clearly distinguished from the task of workshop/course  management. 
For better understanding, we will make a small excursion to familiarise you with common terms from 
the education and social sector:  

 

Speakers are considered experts in a specialised field.  

 

Moderators are responsible for steering group processes such as panel discussions.  

 

Accompanying individuals or groups in the learning process, or observing and supervising problem 
solving, is the responsibility of the professional group of coaches or supe rvisors.  

 

Persons in life and social counselling can accompany psychosocial issues in a preventive or 
interventional way.  

      

People trained in mediation and conflict management ensure that disputing parties (private as well 
as professional) find their  way back into dialogue with each other.  

 

But let's come back to the activity in the train ing and how you can recognise your own strengths.  

2.3 Discover your potential  

 

"No one knows what he can do until he has tried it." (Pubililius Syrus, Roman author) 

 

Excursion  
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You are also welcome to ask family members and friends for support in this project. The self -image 
you know is often completely different from the image of others.  

 
 
Important questions that wil l  help you to recognise your  potential:  

 
1. What qualities do I particularly like about myself ? 
2. What is easier for me than for others?  
3. What are my greatest talents? 
4. Which compliment makes me particularly happy?  
5. What do I not like at all when dealings with others?  
6. What do I need to be happy? 
7. What is my working style? 
8. Do I like to be the center  of attention, or do I prefer to be in the 2nd row?  
9. Can I deal with unpredictable situations, or do they throw me off track?  
10. What is my attitude towards people fr om other generations around?  
11. Do I know failure and how do I deal with it?  

 
Let's now look at your expertise, which you may bring with you from your professional activities.  
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Point 2 deals with the collection of ideas on the topic . This requires your basic professional knowledge, 
which can be brought up to date by means of specialist literature, videos or social media channels. To 
support this, public libraries or university libraries are available where you can buy an annual card for 
a small fee and thus gain access to a wide range of media. The necessary competence for this is to be 
able to set priorities and separate the important from the unimportant.  

 

 

 

 

 

After preparing the topic, the next step is to work out a concept for t he seminar design . A seminar 
outline is the written plan for one or more teaching units. It is important that the theory is easy to 
convey and that a common thread is recogni sable. 

 

 

 

 

 

 

In addition to your script, point 4 provides the seminar with the necessary " technique" . The 
methodological -didactic competence enables you to incorporate the different methods of teaching 
design into your concept. Do you want to work exclusively in face -to-face teaching, or may there also 
be group work or discussion rounds? Will the lessons be theoretical or theoretical and practical? Which 
settings are required, which working materials and/or machines do you or your audience need in order 
to be able to pa rticipate - all these questions need to be considered in the point Methods in training.  

 

Outstanding seminar and training materials fulfil several functions at once, because as well-structured 
working materials  they support the success of your training m easure and they serve as your business 
card. It is therefore even more important that your seminar and training materials make a good 
impression, are of high quality and convince with their functionality.  

Designing the content and layout of documents is a very creative activity that requires a lot of time. 
The experienced handling of the PC and current  computerized software help you to design a script 
that is appropriate for your audience in terms of colour and graphics.  
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A final point of the preparatory  activities is the seminar organisation . This means the exact planning of 
seminars in detail. This includes the clear d ifferentiation  of the areas of responsibility between you and 
the organising training company, the number of participants, the organisati on of the room, the 
description of the seminar, etc.  

This requires both organisational talent and negotiating skills. After all, you are preparing your seminar 
in all necessary aspects.  

 

Once all these organisational points have been clarified, the semi nar can finally start.  

Now it is important to engage the group right from the start . Through different phases in the seminar 
design, attention is kept high  and breaks ensure the necessary relaxation. Both your social competence 
and your rhetorical skil ls are in demand.  

 

At the end of the day, the seminar needs to be fo llowed up . Here, the focus is reflexively placed on the 
entire training. What went well, what could be improved, how satisfied were you with yourself and your 
performance, how did your audience react, and what was the assessment by the participants? In order 
to understand - often unspoken - feedback, you need your reflexive skills. Empathy, appreciation, but 
also dealing with (self-)criticism support you in this.  

 

So far, so good.  

If we now compare your existing skills with the required skills again, there will certainly be potential for 
improvement here and there, or there will be a need for  training in the first place.  

In the following unit s, you will learn how to best integrate these competences into your training, how 
to design teaching materials, what technical requirements are needed nowadays and what you should 
consider with regard to your audience.  
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2.5 The summary  

In your role as a teacher, you accompany learning groups and have multifaceted tasks  like the 
organisation of a workshop/course, imparting relevant knowledge, leading a group  and motivating 
active learning. To be able to successfully manage courses/workshops, following competences are 
important : conceptual competence, communication competence, conflict competence, rhetorical 
competence, presentation skills, moderative competen ce, reflexive competence, methodical -didactical 
competence, social competence, entrepreneurial competence .  

In order to successfully organise the workshop/course , following tasks have to be fulfilled : preparation, 
organisation and implementation, independe nt research of the teaching content, goal -oriented 
transfer of knowledge, involved administrative tasks, support of the participants.  

To discover your personal and professional potential , guiding questions as well as family and friends 
can help to discover your strengths and weaknesses. This will help you to become aware of the effect 
you have on others and the image you have of yourself and others.  

To un cover your need for additional training, different tools like the online self -reflection tool, 
developed in course of the Erasmus+ project AGE:WISE 
https://www.agewise.eu/competences/&lang=en  or the SWOT analysis might help you. After that you 
know which know-how is available to you, where you still see a need for training and how you can 
incorporate your personal characteristics and experience into the seminar planning in a targeted 
manner.  

If you still have some catching up to do in terms of individual competences , you know how to prepare 
your personal learning path  in analogue or digital form and how to use it effectively : 

1. Set your realistic personal learning goal  
2. Choose credible resources  
3. Create the schedule for your individual learning path  

To achieve your learning path, various techniques are available that you can apply.  

In order to successfully link the tasks identified in the learning path with existing knowledge, we deal 
with the topic of learning theory in the following learning unit .  

  

https://www.agewise.eu/competences/&lang=en


https://www.agewise.eu/
https://creativecommons.org/licenses/by/4.0/
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3 Learning theory  

3.1 The introduction  

All of us are given to begin learning from the first day of our lives. Daily progress expands our skills. But 
how do we actually learn? 

In this learning unit, we will look at the best -known learning theories  and the question of what process 
lies behind the  process of acquiring knowledge and skills . Learning theories try to organise and 
summarise existing knowledge about the learning process. These topics explored in psychology and 
pedagogy, how a person can learn and how the learning process takes place, lead, through the 
acquisition of new knowledge, to a relatively constant change in behaviour. It is relative because 
existing knowledge can be lost again if it is not remembered.  

 

An example of this is vocabulary in a foreign language which, if not used, will fall out of memory again.  

The step-by-step approach you take to building your materials and course/workshop  will create a 
sense of achievement for the learner, which will encourage them to move on to the next stage of 
learning. You will learn which m odels are most appropriate for which group of learners  and how to 
prepare them in an appropriate way.  

Further on you will get to know different learning styles  and their advantages and disadvantages. You 
will gain knowledge about Kolb's learning cycle and Honey & Mumford's learning styles - these will 
support you in developing intergenerational learning materials.  

3.2 Learning to learn  
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Further on, the sounding of a bell was added to the food delivery. This neutral stimulus (NS) did not 
produce any response.  

Only through the combination of the bell, coupled with the distribution of food, the dogs began after 
a few times to produce saliva as soon as the bell sounded, no matter whether they were given food or 
not.  

The neutral stimulus (the bell) therefore becam e a conditioned stimulus (CS), to which a conditioned 
response (CR) followed.  

Following on the experiment of Ivan Pavlov, a similar experiment was carried out with a 9 -month -old 
child. This study by J. B. Watson is called "Little Albert". 

 

The look at a lemon causes our mouth to tighten. Although you only see or think of something sour, it 
makes you feel like you have one in your mouth.  

 

However, classical conditioning cannot explain how new behaviours are created.  

Another type of conditioning is operant, or "learning by reward/punishment".  

 

Frederik Skinner, American psychologist and behavioural scientist, locked two rats in a cage, the so-
called Skinner box. 

In this box there was a handle and a food bowl, but the handle had a different function for each rat. 
While for one animal the handle meant food supply , the same handle gave electric shocks to the other 
rat. 

Skinner noticed that the positive reaction (food supply) of one rat strengthened the spontaneous 
behaviour of pressing the handle. On the other hand, the negative experience (electric shock) caused 
the other animal to reduce the behaviour. The scientist called this effect " learning from  success". 

In school education, this is understood as the classic practice of studying until success is achieved. 
Tasks are repeated unti l they " f it ". To achieve this, the learning goal must be clearly defined, the learning 
steps must lead to the goal in a logical sequence and learning success should be possible in approx. 
95% of all learning units. 

Individual information processing is the central point in cognitivist learning theories . These theories 
assume that the learning person has an active role. In cognitivism, learning is seen as a process that 

Hint  





https://www.educationcorner.com/learning-theories-in-education/
https://www.educationcorner.com/learning-theories-in-education/
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Connectivism is the most recent learning theory. It refers to learning in the digital age , where humans, 
as networked individuals, are connected to other people as well as to non -human sources (internet, 
books, etc.). Knowing where to find knowledge when you need it is at the centre of attention. 
Knowledge is created in the network, which is e specially practised by highly technologised people - 
above all the younger generation. Personal experience moves into the background. Decision -making 
in a fast-changing world, connections in different fields of knowledge and participation in networks 
represent the new way of learning. An example is IT-supported teaching in German, where learners 
complete their tasks on a laptop (and no longer handwrit ten in a notebook). 

You now know which different learning theories exist to gain knowledge. You have been ab le to expand 
your pedagogical knowledge with psychological knowledge in order to generate didactic action from 
learning theory. The measures you have to take as a speaker in order to successfully use the right 
learning theory therefore strongly depend on y our audience.  

The following table summarises the 4 learning theories  again and gives an overview of your role as a 
teacher. 
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regard to the course/workshop topic on Youtube that is highly suggested in  order to get into the 
topic. 

Personalised learning  

The learners of generation Z want to have a voice in what and how to study. Involve them in their 
learning decisions and directions to personalise their learning experience.  

Social learning 

Although generation Z prefers learning independently, they also like to exchange, share knowledge 
and co-create with other students.  

Hybrid learning  

Hybrid learning offers students to be more independent in their learning while also being guided.  

3.3  Visual, auditory and kinaesthetic  Learning Styles  

The following section gives you an overview of how you can retain what you have learned.  

You probably remember your most beautiful holiday, your 50th birthday or your first kiss very clearly. 
Our brain stores events that we associate with great feelings particularly well. Unfortunately,  also the 
negative ones. You probably know exactly where you were on 11 September 2001 when the twin 
towers of the World Trade Center crashed in on themselves. Feelings and sensory impressions  are the 
most effective sources for storing experiences, stories or smells.  

To effectively apply these resources in your teaching -learning process, we will show you how to activate 
your senses and emotions in learning and remembering. Science  currently considers ten senses when 
it comes to human perception. These include the f ive senses already known by Aristotle (Greek 
polymath): 
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In modern science, these five are complemented by the following:  

Balance sense, Pain sense, Temperature sense, Movement sense  (the body's knowledge of what 
position it is in) and the V isceral sense (the ability to perceive internal signals from the body - e.g. 
stress). 

In terms of learning success, these first five senses in particular support us . 

In our brain, all the senses are located close together in the cerebral cortex , which is about 3 mm thick. 
The brain separates important from unimportant information, memories are stored in coded form and 
pass through several stages.  

Knowledge that need s to be recalled quickly is stored in the ultra -short -term memory , but its capacity 
is limited. If a new piece of information seems more important than a previous one, this knowledge is 
lost. 

However, if the input is given a lot of attention and even emoti on , the process of permanent storage 
in long-term memory  starts. Everything between these two storage locations reaches the short -term 
memory, where it can be retrieved between 30 minutes and a few hours.  

In order to be able to transport knowledge into th is area, there are different ways, which we will now 
address. 

The first step is to find the best way for the learner. We make a difference between three  different 
learning types, the so-called VAK learning styles. 

 

Based on the individual focus in each case, the learning material can be better prepared and therefore 
stored more sustainably in the brain.  

 

The visual type watches and observes by reading, creating graphics, drawing pictures, creating mind 
maps or using videos and films  to fix knowledge. People of this type of learning are seen as imaginative 
and creative; they immediately have pictures and thoughts of everything in their heads.  
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The danger of visual perception lies in inaccuracy. You often hear from these types of learners that 
they have already seen everything. That may be, but only in big pictures, because details are often 
overlooked and what is lost from view is quickly forgotten.  

Chaos in the learning area is disturbing and working through similar tasks quickly leads to boredom, 
which is why it is helpful to create your own pictures and present the knowledge graphically.  

 

The auditory type  supports the learning success by l istening and speaking; lectures, podcasts, audio 
books serve the learning process as well as dictating and listening or conversations.  

Learners prefer pre -defined structures to great flexibility; their learning environment requires quiet 
but not silence. The writing style is short and realistic, there is little imagination.  

Good listening is the key for the auditory type, the learner  likes to listen to others, when learning he  or 
she reads to him - or her self and repeats it verbally, often also in the form of a poem or by singing.  

The auditory type is also known to put problems to music by talking to themselves, because what they 
hear is easier to process. 

  

The kinaesthetic type is the one who wants to "grab" the learning material in the sense of practical 
work, experiments, role plays or group activities - moving, acting or feeling  are in the focus. 

People of this type find it difficult to sit still, they always want to be in motion and work things out 
practically. Moods are noticed very quickly, harmony is the primary goal. Kinaesthetic learners like to 
learn in groups.  

When working on a topic, they get straight to it without thinking about it for a long time in advance. 
"Learning by doing" is the mot to of this learning person.  

 

The more  senses are addressed at the same time, the greater the learning success!  
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To find out which type of learning gives you the most pleasure or success, you can take numerous 
learning type tests online . There is no clear classification for any one person into the three different 
typologies, but each learning object tends towards one method. In order to get variety into your daily 
learning routine, it is helpful to switch between the different options , because nothing is more annoying 
than monotony.  

In the following, we offer you an overview of the most common methods of preparing or processing 
information, regardless of the personal learning type.  

 

Our brain works like a searching machine on the interne t. The better a piece of information is linked 
to others, the easier it is to remember. Therefore, it is important to learn in a network and to establish 
similarities with other topics. A mind map  is suitable for visualising the networks.  

 

The structure is like a map showing a public transport network. Starting from the centre of the sheet 
of paper where you write your topic, everything you can think of is added around it and then things or 
terms that belong together are connected. Work with colours to cr eate thematic  circles, vary the line 
thickness to separate headings from content. This created network is saved by your brain as an image 
and wil l be reproduced when needed . 

Mnemonic bridges are a useful aid when the brain is unable to store information. T his means 
constructing a suitable story, rhyme or other context for a certain thing. Be creative, the important 
thing is that you use this method to remember something that does not want to be remembered in 
the usual way. 
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Write down the text, speak it several times in connection with movement. The brain stores  the 
movement sequences together with the text and is better supplied with oxygen by the movement.  

 

In order to prepare difficult learning material, a written summary  is suitable, where the specialised 
vocabulary and its connections are written down  in tex ts. With this method, the information is once 
again stored in the memory and can be recalled in the long term.  

 

Are you familiar with the dictation machine  built into your smartphone? You can use it to read texts to 
yourself or to save important memories with your voice. You can listen to, add to or delete these 
recordings at any time.  

 

And last but not least, there are numerous videos, films and clips to be found on the internet that can 
help you to record and process your subject visually. 

 

 

In order to work through learning from the teacher's point of view, it is important to have some 
background knowledge about the psychology of learning and its influenci ng factors. For this purpose, 
we will now look at the two learning theories according to Kolb and Honey -Mumford.  
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3.4 Kolb's learning cycle and Honey Mumford learning styles  

Learning styles were developed in the 1970s through  the psychology of learning. They distinguish 
between  different ways of gaining knowledge, skills and abilities. Of the more than 80 known learning 
style models, we would like to introduce Kolb's model first.  

According to the theory of David. A. Kolb, an American educational theorist, the learning cycle 
consists of ex isting experiences, reflection, theory building and trial and error.   

Let's first take a look at the graphic  below. 

 

According to this learning cycle, Kolb expects people to learn in four phases :  

1. concrete experience  
2. reflective observation  
3. abstract conceptualisation  
4. active experimentation  

The concrete learning process passes through these phases as follows: first, new, concrete 
experiences are made, which are then evaluated more in detail  through reflective observation. The 
next step is abstract concept formation, possibly with a theory.  

The new term (or theory) is tested and applied through active experim entation. New experiences can 
therefore develop, which closes the learning cycle.  

Only a few learning processes go through all four  phases - most of the time only some parts of the 
learning cycle are passed through, whereby the learning styles can change at any time.  

Kolb identifies four  types of learning styles  from this learning cycle, where each type is characterised 
by two learning phases. 
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understanding of 
the topic, draw 
conclusions 

Exerc ises Does not want to 
have detailed 
descriptions, only 
advice; loves to 
have experiences 
and report on 
them; prefers to 
observe and 
describe; feels 
comfortable in 
heterogeneous 
groups  

Likes challenging 
(thinking) tasks, 
elaboratin g theory; 
likes to make an 
analysis of 
interrelationships; 
likes individual work  

Wants recipes, i.e. 
explanation down 
to the smallest 
detail; does not 
like surprises or 
anything new; 
learns with 
mnemonic s; 
needs a 
homogeneous 
group 

Likes exercises to 
be able to follow 
practically; likes to 
make something 
with attractive 
material; loves the 
challenge and 
partner work  

 

 Explorer  Thinker  Decis ion-Maker  Maker  

Course mater ial  Likes summaries 
and case studies; 
enjoys reading 
reports of 
experiences  

Loves books and 
needs 
documents with 
a clear structure 
with source 
references; 
scripts must be 
complete  

Likes practical 
scripts with 
examples and 
checklists 

Prefers self-
completion 
material that is 
designed to be 
entertaining  

Teacher  Should guide, act 
cooperatively and 
still be challenging 

Must be 
professionally 
excellent and 
able to score 
points for 
expertise  

Clear leadership, 
clear tasks and 
practical examples 

Needs charisma, 
competence and a 
solid presence  

 

Knowledge about learn ing styles and the four problem -solving steps in teaching and learning help to 
increase the effectiveness of learning processes . Try to adapt your scripts and lesson design to this, 
but avoid the collaboration  of the maker and thinker type, as well as of the explorer and decision maker 
type as much as possible.  

 

The Honey & Mumford model  is very similar to Kolb's model. This model  is based on the idea that 
people learn in four phases : 
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If you want to start a project, it is helpful to unite t he pragmatist with the activist, to provide the theorist 
with numbers and therefore convince the theorist. If you unite all four  learning style types at one table , 
it will have a successful end.   
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3.5 Summary  

This learning unit gives you a broad overview of the theory of learning. What is learning, how does it 
work and how does our brain work when we learn something new? The learning theories  that were 
described  are categorised as follows: behaviourist learning , the one in which the person observes and 
is reflected in the behaviour. You have learned about Pavlov's model in this context . Another method 
of conditioning is the theory according to Fredrik Skinner,  who researched learning by success with 
two rats.  

The cognitivist learning theory  according to Bandura and Piaget is based on observing role models and 
imitating them.  

Subjective perception of situations  and a reflection  of one's own reality is decisive for the constructivist 
learning theory , while the networking of social individuals with inhuman sources such as the Internet 
belong to the technical term of connectivism .  

The chapter VAK learning styles gives you an overview of different modes  of perception in the lea rning 
process, of the senses that are addressed and of the tools that different learning types can use to be 
able to understand what they have learned more successfully. A short excursion into the design of 
visual,  auditory and kinaesthetic aids  completes this topic.  

Finally, you learned about  the two learning styles according to Kolb and Honey -Mumford . The different 
forms of learning, presenting, the design of learning materials  and your role as a teacher were 
elaborated  in detail in this part . 

  



https://mitteldeutsches-institut.de/lerntypen/
http://www.unicum.de/de/erfolgreich-studieren/lerntipps/musik-zum-lernen
http://www.dasgehirn.info/
https://www.agewise.eu/
https://creativecommons.org/licenses/by/4.0/
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For what?   
What sense do you see in passing on your knowledge and skills? 

For whom?  
Who are the participants in your lessons? In which circumstances do they resemble each other (e.g. 
age, place of residence, previous knowledge) and how can you address them in such a way that they 
are interested in your teaching topic as well as in you as a teach er? 

Why?  
What teaching goals do you pursue? What should the participants know and be able to do after your 
lessons? 

What?   
What content do you convey? 

How?  
How do you convey this content (e.g. storytelling and practical joint action)? How can you increase the 
enthusiasm of the participants for the topic?  

With what?  Where?  
What tools do you use in class (e.g. screen presentation or exploring together in nature)? Which place 
of learning do you choose (e.g. a seminar room or the forest)?  

 

 

Imagine you are preparing a traditional cooking course, what could be the questions for the 
preparation of the lessons?  
 

Example  
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Consciously design your lessons in such a way that - in addition to passing on specialist knowledge 
and information - you actively involve the participants  (e.g. make a guessing game or knowledge quiz, 
let them explore the content to be learned on their own as part of a joint excursion or let them reflect 
on the topics discussed in individual groups and then present them).  More information can be found 
in Learning Unit 6. 

 

For the how?  There are numerous possibilities for your knowledge transfer. The following methods 
are very well suitable for the intergenerational learning setting . 

The most popular methods  

 

 

For what?  Because there are people who are interested in traditional food and want to receive 
existing knowledge in this regard. 
 
For whom? For people interested in the topic of cooking and traditional recipes. 
 
Why? So that those people are able to cook traditional recipes and use traditional ways of 
preparation. And that this old knowledge is maintained. 
 
What? Traditional recipes and traditional ways of food preparation 
 
How? Preparing traditional dishes together. 

Important  
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Formal learning  

Formal learning is provided in approved educational institutions (vocational training, studies, 
continuing vocational training) on the basis of a predetermined curriculum and is aimed at an official 
degree. The focus is on the acquisition of knowledge, ski lls and competences. Tests and other 
similar forms of assessment are used to measure learning outcomes.   

 

 

You may have experienced formal learning at school or at the university: in the institution where you've 
got your official diploma, recognized on the national level.  

 

 

Non -formal learning  

Although non -formal learning also takes place under didactic aspects, within an organisational  
framework, it does not aim at an officially recognised certificate (e.g. a retired sports teacher teaches 
his/her favorite sport). The focus is on a conscious decision of the learners to learn/master a certain 
activity/skill. However, non-formal learning continues to develop towards formal learning as learners 
become more competent.  

 

 

This will be the most common way of learning for planned intergenerational activities.  
You are experiencing non -formal learning just now, reading this material. This course is not obligatory 
for your diploma at school, but it gives you new  skills. You will transfer your knowledge to other 
generations during your workshop, using non -formal learning methods as well.  

 

 

Informal learning  

Informal learning can also be targeted, but usually happens incidentally in everyday life (work, leisure, 
family). In this case, a didactic structuring of the lessons as well as certificates are rather neglected. 
However, informal learning is essential for our knowledge acquisition and should therefore not be 
underestimated. Informal learning i s often referred to as experiential learning.  

 

Note  

Note  

Note  

Practical relevance 

Practical relevance 

























https://www.youtube.com/watch?v=1T722OOo6wc&t=102s
https://erwachsenenbildung.at/themen/neue_lernformen/informelles_lernen.php#allgemein
https://de.wikipedia.org/wiki/Teamrolle#Teamrollen_nach_Belbin
https://www.agewise.eu/
https://creativecommons.org/licenses/by/4.0/
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5 Workshop Preparation  

5.1 Introduction  

By holding your course as a workshop (similar terms are course or seminar), you enable your students 
to achieve their learning objectives in a mainly hands -on way. The smaller number of participants allows 
for a framework that actively and independently involves the learners, as well as let them experience 
their own progress in a relatively short time.  

 

Before you start with the detailed planning of your workshop, you as a teacher need to think about a 
few essential aspects: How do you convey your knowledge and skills so that participants benefit from 
the attendance in the long term? And how can you make sure that you yourself, in your role as a 
facilitator, also enjoy communicating the content and use your own l earning experiences to enhance 
your future workshops?  

In this learning module, you will learn how to create a good learning environment , how to reconcile 
your teaching concept with the expectations of the participants , and how to implement certain formal 
cornerstones  for your teaching in order to ensure quality  throughout your course . 
 

5.2 The learning environment  

Similar to the choice of topic and teaching style, the optimal learning environment is also based on 
your preferences as a teacher AND those of the p articipants . In this way, you contribute to a pleasant 
working atmosphere, which in turn has a positive effect on the achievement of learning objectives.  

A need-based learning environment can be, among other things, a place in nature, a classroom, a 
vil lage square, a parish hall or the Internet . The goal is to choose or design the learning environment 
in such a way that the participants  - in addition to the knowledge transfer by you as the teacher - can 
actively shape their learning path . To make this possible, you provide the participants with suitable 
materials, work resources and media on site . This can be time-consuming and costly, but it greatly 
increases the motivation to learn.  
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Since mainly adolescents and (young) adults participate in your workshops/courses (you can find a 
clear description of the generations in Learning Module 1), we will take a closer look at these two 
groups: 
 
Adolescents up to about 16 years of age  learn best in project weeks, during joint experiences and 
through their participation in the adult world. With this they find it increasingly easy to take on 
responsibility and organise their own learning progress. However, young people have already grown  
up with the Internet. As a result, they approach digital media with a familiarity, having had ample 
opportunity to approach new information and communication technologies in a playful way and with 
a spirit of discovery. For them, it is natural to be able to consume knowledge digitally anywhere and at 
any time and to process it for their own purposes.  
 
Young adults up to around 27 years of age  are particularly inclined to opt for a course if they can 
identify an immediate personal benefit. For example, they  want to learn a skill to make themselves feel 
more competent and effective. They particularly value gaining many different experiences on a topic 
within a short period of time. They would rather be active than sitting still for long periods of time.  
 
Adults generally select the learning content that makes sense to them based on their previous 
experience. To get them excited about completely new learning topics, it can help to invite them to 
experiment without obligation . 
Adult learning is more promising wh en learning takes place together and, in the exchange, or sharing 
of experiences and insights. The more active participants are involved in the learning process, the 
longer the learnings will be retained  in their memory and can be applied in concrete situa tions. Few 
people can apply what they have exclusively heard to their own experience and take appropriate notes 
for practical application. Thus, as a teacher, give preference to teaching methods that enable a dialogue 
at eye level with your students as wel l as the joint active elaboration of concrete tasks.  
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EXAMPLE 1 

The main learning objective  for a workshop on mushroom picking with children  

PROBLEM OUTLINE: 

Many families would like to spend some time together in nature and to pick mushrooms in the 
forests, however, they are not sure which ones are fine for eating.  

LEARNING GOAL 
After the one week workshop , each learner will be able to identify  at least 3 edible mushroom 
species growing in the ABC forest in September .  

 

EXAMPLE 2 

The main learning objective  for an EXCEL course for beginners 

PROBLEM OUTLINE: 

Learners want to determine individual potentials for saving money, so they have to get an 
overview on their expenses.  

LEARNING GOAL 

After a short  theoretical instruction on basic calculation formulas , the learners will have the rest 
of the learning unit  to set up individual column headlines  for their monthly expenses  in an Excel 
spreadsheet and test the functionality of the tool  with inserting their expenses of the day .. 

specific 
measurable 
achievable 
relevant 
timebound  

 

It makes sense to define a main objective and several associated sub-objectives in written form for 
your workshop. Of course, these sub -goals are not to be considered "set in stone" and can be adapted 
during the teaching -learning process - depending on the  needs of your students.  

5.4 Training documentation  

In order to achieve the chosen (main) learning objective step by step during the workshop, it is 
worthwhile to write down the individual activities of the lesson already before and during the 
implementation . This will give you more confidence in your role as a teacher. It will also give your 
students more clarity about what learning goals they can achieve and what they themselves can 
contribute. After the workshop, all participants can access a collection of v isual and written learning 

Example  
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5.5 Summary  

The aim is to select and design the learning environment  in such a way that the participants - in addition 
to the knowledge transfer by you as the teacher - can actively shape their learning path. To this end, 
you provide the participants with suitable materials, work aids and media on site. You ensure a pleasa nt 
and appreciative interaction with each other and make the place of learning a pleasant place to be.  
 
The aim is to select and design the learning environment in such a way that the participants - in addition 
to the knowledge transfer by you as the teacher - can actively shape their learning path. To this end, 
you provide the participants with suitable materials, work aids and media on site. You ensure a pleasant 
and appreciative interaction with each other and make the place of learning a pleasant p lace to be. 
 
The more actively participants of all ages are involved in the learning process, the longer the learned 
information will be retained and can be applied in concrete situations. As a teacher, you should prefer 
teaching methods that allow you to engage in a dialogue with your students at eye level and to actively 
work together on concrete tasks.  
As a teacher, you must ensure that the personal data of your students  - and in the case of young 
people, also that of their legal guardians - is kept confidential and secure. This applies just as much to 
a workshop held online as it does to a course with participants present on site. It is your task to ensure 
data protection and data security of the so -called personal data - according to the European Data 
Protection Regulation - in a legally secure and responsible manner.  

You can contact the registered participants in advance of the course and simply ask them about their 
expectations and what prior knowledge they already have on the topic . In this way, you can incorporate 
the participants' statements into your lesson planning in advance.  
The SMART method helps you to define a learning objective in a specific, measurable, acceptable, 
realistic, and time-bound way, making it easier to plan and implement.  
In advance, record the key points of the workshop in keywords on one to two A4 pages , e.g. which 
activities are planned in which time, which location is suitable , how much are the participation fees for 
your students, etc.?  
Right at the beginning of the class, you document with an attendance l ist  prepared by you which 
registered persons are actually on site.  

In order to document the class, it is worthwhile to summarise the individual program points of the 
class in written form before and during the implementatio n. This gives you more confidence in your 
role as a teacher. It will also give your students more clarity about what they are learning and what they 
can do to achieve it. 

In any case, take pictures of what you have achieved  at the end of an individual acti vity phase. In this 
way, you make a result retrievable in the future. You can ensure this, for example, by taking photos of 
the flipcharts designed or workpieces produced in a group activity. Make sure to get participants 
written permission if you also wan t to photograph workshop participants. During or after the teaching 
session, note what or which activity may remain as it is or you want to change at the next workshop.  
Also invite your students to document their learning process independently in written f orm and with 
photos. In this way, you empower the participants to decide for themselves which content is important 
for them personally in order to take responsibility for their own learning path.  
  



https://de.wikipedia.org/wiki/SMART_(Projektmanagement)
https://erwachsenenbildung.at/themen/neue_lernformen/neue_lernformen_ueberblick.php
https://www.agewise.eu/
https://creativecommons.org/licenses/by/4.0/
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